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Abstract 
This action research Project aims to describe the effects of implementing a rubric as a self- 
assessment tool for Error Analysis on EFL A1-A2 Students’ Written Compositions. Likewise, it 
describes what the most common errors in students’ written compositions are; and the impact of 
a tool to enhance self-efficacy at the moment of self-assessing written compositions.  The 
population were 90 tenth-graders from three public schools in Bogota. This research lasted 8 
months including different stages: needs analysis; design and strategy implementation; data 
collection and data analysis. The results showed that the strategy contributed to the reduction of 
some errors in the population’s written compositions. 
 
Keywords: Error analysis, self-assessment, rubric, self-efficacy, written compositions.  
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Resumen  
Este proyecto de investigación busca describir el impacto de la implementación de una rejilla de 
auto-evaluación para el análisis de errores   en los escritos de estudiantes con nivel A1- A2 
MCER. Asimismo, describe los errores más comunes en los escritos de los aprendices y cómo el 
proveer una herramienta de auto-evaluación influye en la eficacia para la corrección de escritos. 
La población de este estudio fueron 90 estudiantes del grado décimo de tres colegios distritales. 
Esta investigación tuvo una duración de 8 meses e incluyó diferentes etapas: análisis de 
necesidades, diseño e implementación de estrategias, recolección y análisis de datos. Los 
resultados mostraron que la implementación de la estrategia contribuyó a la reducción de ciertos 
errores en los escritos de la población de estudio. 
 
Palabras clave: análisis de errores, auto-evaluación, rejilla de evaluación, eficacia, 
composiciones escritas. 
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Chapter 1: Introduction 
1.1. Statement of the problem 
The Ministry of Education in Colombia (MEN) released its program “Colombia Very 
Well” (2015-2025) as a response to achieve the English teaching and learning transformation 
that our country needs.  By the end of the year 2025, high school students from public schools 
are expected to reach a B1 proficiency level according to the Common European Framework of 
Reference.  This strategy seeks to make English an empowering tool that creates more 
opportunities to access other cultures, gain knowledge, and make individuals more competitive. 
Different authors highlight the importance of being proficient in English. McKay (2002) 
highlights that those who are learning one or more languages, speak to communicate with those 
from another culture and to participate in a growing global community; likewise, Graddol (2006) 
states that English contributes to have a wider bunch of skills for life, including the ones related 
to increasing work opportunities as well as communicating with non-native speakers from other 
countries. Finally, according to Jeon (2013), “the ability to use English for communicative 
purposes would be more reasonable and meaningful goal for most of English learners in EFL 
context” (p.30). 
Despite all the efforts public schools have done to align to the goals of the program 
“Colombia Very Well”; the productive skills, specially writing, have sometimes become the least 
exploited ones due to the fact that their assessment process is time-consuming. In this regard, 
Nunan (1999) states “in terms of skills, producing a coherent, fluent, extended piece of writing is 
probably the most difficult thing that is to do in language” (p. 271).  Hyland (2015) points out 
that “writing is an essential part to our personal experience and social identities as we are often 
evaluated by our control of it” (p. 2). Additionally, Sever (2004) assures that the act of 
2 
 
IMPACT OF A SELF-ASSESSMENT TOOL IN WRITTEN COMPOSITIONS 
communicating is to write what we hear, think, plan, see, and live through (as cited in Atasoy, 
2016, p. 24). Furthermore, writing is the description of feelings, ideas, desires, and events with a 
certain number of symbols in accordance with certain rules (Özbay, 2006 as cited by Baş, 2012). 
The Colombian government has implemented different strategies, for instance, training 
teachers on new pedagogical models through programs such as “My ABC English Kid” for 
elementary levels and “English Please” focused on junior and senior levels, and using 
Information and Communication Technologies to reach the expected outcomes in language 
proficiency. However, the former Minister of Education, Maria Fernanda Campo assures these 
efforts have not led to obtain the expected outcomes because after analyzing the results in the 
SABER national tests, 59% of the students in public schools have obtained results similar to 
those who have not had any exposure to a second language creating a deeper gap between private 
and public schools (Campo, 2014).  That is why, aiming to solve this concern, it is necessary to 
provide students with second language classes that allow them to express their ideas and 
opinions as well as to evaluate their own written and oral language performance by challenging 
their metacognition and critical thinking skills; this means, moving from teacher-centered to 
student-centered methodologies. This research may align to the strategies implemented by the 
Colombian government regarding the need for improving public English proficiency levels at a 
regional and national scale. 
In relation to writing skills, the Standards for Foreign Languages Guide (2006) (see 
Appendix A) and the suggested curriculum included in “Colombia Very Well” (2014) 
established by the MEN state that one of the desirable outcomes is that learners produce and 
summarize, with the help of classmates, information about causes and solutions to different types 
of conflicts using structured reasons. Nevertheless, from our context and experience as English 
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teachers in public schools, we have noticed that learners face different challenges when 
attempting to write in the second language because their texts lack coherence, cohesion, and 
contain errors related to syntax; i.e. omission, mechanics, vocabulary, and verb forms.  
As Brown (2000) asserts, human learning is fundamentally a process that involves the 
making of mistakes; that is why the main purpose of this study is to determine what the impact of 
implementing a rubric as an error analysis and self-assessment tool would be on students’ written 
compositions (SWC).  To do this, some key constructs were taken into account for the creation 
of this rubric: first, self-assessment; second, written proficiency; third, error analysis; and, fourth 
corrective feedback.  
Claxton (1995) defines self-assessment as the ability to recognize good work as such and 
to correct one’s performance so that better work is produced. It means that providing a tool to 
assess one's work may lead to have a better piece of composition. For this, teachers should 
provide students with a list of assessment criteria for them to evaluate their writing. 
Corder (1974) defines error analysis as “a type of linguistic analysis that focuses on the 
errors learners make, consisting of a comparison between the errors made in the Target 
Language (TL) and that Target Language itself” (p.170). Likewise, he states that there is a need 
to determine areas that need to be reinforced in teaching and a systematic analysis of errors helps 
teachers to find them. Finally, in Beuningen and Kuiken (2008) we find that the effectiveness of 
a study varies according to the different feedback types. With regards to the dichotomy between 
direct and indirect corrective feedback, our research project follows the indirect corrective 
feedback, which consists of indicating an error (by underlining the error or providing an error 
code) and which Ferris (1995) considers to give more benefits to students because they engage in 
a more profound form of language processing as they are self-editing their output. This research 
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intends to support this view by using a tool that provides students with the possibility to analyze, 
self-assess and edit their compositions, which also may lead students to become self-confident 
and self-efficient (Bandura, 1994). 
         To sum up, this research arises from the different stakeholders’ interests in implementing 
different strategies that can lead students to improve their second language proficiency. 
Furthermore, we would like our project to motivate other language teachers towards school and 
university classroom research at local and global contexts and different students’ English levels. 
 
1.2. Needs Analysis 
In every educational context, a learning needs analysis is essential for teachers and students 
to identify and determine what their skills are, what they already know, what competences they 
can handle, what they want to learn, who they want to be and certainly what the learning 
objectives are. 
According to Johns (1991), needs analysis is the first step when designing a course as it 
provides validity and relevancy for all subsequent activities. With regards to this study, our 
teaching experience and previous practices have taught us that students learn better when they 
can identify the reason and relevance in the content of a course, being easier for teachers, at the 
same time, to support students’ learning process.  
In order to collect the information concerning the students’ preferences, needs and other 
relevant information, a questionnaire was carried out (see Appendix B). This needs analysis was 
useful to identify some factors that needed to be modified to provide “conditions of learning” as 
Gagné (1985) states, and to have a solid foundation for this research project because when 
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getting to know some psychological and social motivational sources, authentic materials could 
be designed to capture learners’ interests.   
One of the most important questions for us to include in the Needs Analysis was to ask 
learners not only their age, but what they thought their learning style was, so we could have an 
idea about the perception students have from themselves in terms of learning strategies and 
preferences. In the same way, when they took the real Learning Styles Survey (Appendix D) they 
could realize how accurate their own perception was. 
Overall, the three schools’ needs analysis led the researches to conclude that learners would 
like to have classes in which they have the opportunity to analyze and reflect on their own 
learning process; besides, students gave their opinion about the tools they prefer to use in order 
to learn English being technological and communicative gears their favorite ones. In chapter 5, 
all the results obtained are presented; however, one of the greatest gains for us, was to see that 
learners consider English is truly important for their future academic life. 
 
 
 
 
 
 
 
 
 
 
Figure 1. Needs analysis results sample. Results of the question: For you English is…? Taking into 
account the response of the 90 participants. 
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1.3.Research question 
Taking into account all the elements mentioned above, our research question will be as 
follows: What are the effects of implementing a rubric as a self-assessment tool for Error 
Analysis on EFL A1-A2 Students’ Written Compositions? 
  
1.4. Objectives 
1.4.1. General Objective. 
To describe the effects of implementing a rubric as a self- assessment tool for Error 
Analysis on EFL A1-A2 Students’ Written Compositions. 
1.4.2. Specific Objectives. 
- To describe the effects of implementing a self-assessment tool for error correction. 
- To identify what the most common errors in students’ written compositions are. 
- To provide learners with a tool that enhances their self-efficacy at the moment of self-
assessing their written compositions. 
           
1.5. Rationale 
The implementation of a self-assessment tool for analyzing students’ written 
compositions may contribute to enhance students’ autonomy and self-direction. As we 
mentioned above, the students at our institutions face some challenges (mixed-ability classes, 
lack of coherence, cohesion and vocabulary) when trying to compose texts with a more 
demanding exit profile. This shows that they need to continue working on their writing skills and 
they may benefit from proofreading practices. If they have the possibility to spot mistakes, they 
would be able to produce more accurate written texts. 
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Error correction is seen as a form of feedback; nevertheless, as Amara (2015) states, 
teachers know that correcting the errors made by students when they speak or write is one of the 
most difficult tasks in language acquisition. Perhaps, the shortest path could be not to pay 
attention to them, but, as Corder (1967) assures correcting learners’ errors is substantial because 
errors tell the teacher about the progress of the learner, they supply evidence of how a language 
is acquired and they are indisputable to the learning process because making errors is regarded as 
a device the learner uses in order to learn. Bearing in mind the reasons mentioned above, the aim 
of this research is to provide students with a simple tool to assess and rewrite their compositions 
by analyzing their own errors. This research will focus on syntactic errors; however, other 
important aspects such as capitalization, spelling, and punctuation will be considered as essential 
elements to assure coherence and cohesion in students written compositions. Consequently, if 
students know what they are expected to produce, their pieces of writing might be similar to the 
desired outcomes. 
Training and guiding students to spot common errors is a must throughout the process. 
With this in mind, Chamot’s model for strategy instruction (1994) is to be used. This model 
includes preparation, guidance, and use of the strategies on the part of students, which may allow 
them to self-assess their work. 
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Chapter 2: Theoretical Framework & State of the Art 
This research aims to describe the effects of implementing a rubric as a self- assessment 
tool for Error Analysis on EFL A1-A2 Students’ Written Compositions. Bearing this in mind, the 
four theoretical constructs will be presented as they framed this mixed-method action research 
based on the review of literature and the state of the art. First, writing proficiency highlighting 
writing functions and its necessary varied skills. Second, the role of assessment and self-
assessment is discussed in order to contribute to reinforce autonomy. Third, corrective feedback 
which will refer to the different kind of answers students receive from their teachers. Finally, 
error analysis which will be taken as a mechanism to determine those areas that need support in 
teaching. 
 
2.1. Lit Review 
2.1.1. Expected Outcomes in Written Compositions for A1 – A2 Level 
Since 1971, the Council of Europe with support of The Project Group Language Learning 
for European Citizenship, The Working Party, The Authoring Group, The Swiss National 
Science Foundation, The Eurocentres Foundation, The U. S. National Foreign Languages Center 
and many other institutions across Europe, have been developing and updating the Common 
European Framework of Reference (CEFR) for language learning, teaching and assessment 
providing a detailed description of learner level by skill, in a language-neutral format. It is a 
useful reference document for school directors, syllabus designers, teachers, teacher trainers and 
proficient learners. The CEFR has three broad bands divided, at the same time, into two 
categories A (1-2), B (1-2) and C (1-2) more precisely called Basic, Independent, and Proficient 
level.  
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For this study, after the Needs Analysis and the Learning Styles Survey, it was necessary 
to implement an English proficiency test that allowed us to know what the English level of our 
students was; having as a result that they are classified in the English basic level (A1 - A2) and 
guiding us to ensure that every lesson plan and strategy implemented meet students’ needs. 
Furthermore, the CEFR provides specific goals that learners need to meet regarding the 
four language skills (listening, speaking, reading and writing) in each of the three levels. For the 
purpose of this research project, the learning goals that correspond to our students’ level are to be 
taken into account. 
 The table below shows the corresponding criteria for A1 and A2 proficiency level.  
 
Table 1: Expected outcomes according to CEFR 
General Written Goals A1 Level General Written Goals A2 Level 
I can write a short, simple postcard, for 
example sending holiday greetings. I can fill in 
forms with personal details, for example 
entering my name, nationality and address on a 
hotel registration form. 
I can write short, simple notes and messages 
relating to matters in areas of immediate 
need. I can write a very simple personal 
letter, for example thanking someone for 
something. 
Illustrative Scale A1 Level A2 Level 
Overall Written Production 
Can write simple isolated 
phrases and sentences. 
Can write a series of simple 
phrases and sentences linked 
with simple connectors like 
‘and’, ‘but’ and ‘because’. 
Creative Writing 
Can write a series of 
simple phrases and 
sentences about their 
family, living conditions, 
educational background, 
present or most recent job. 
 
Can write short, simple 
imaginary biographies and 
simple poems about 
people. 
 
Can write about everyday 
aspects of his/her 
environment, e.g. people, 
places, a job or study 
experience in linked 
sentences. 
 
Can write very short, basic 
descriptions of events, past 
activities and personal 
experiences. 
10 
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Reports and Essays No descriptor available. No descriptor available. 
Orthographic Control 
Can copy familiar words 
and short phrases e.g. 
simple signs or 
instructions, names of 
everyday objects, names 
of shops and set phrases 
used regularly. 
Can spell his/her address, 
nationality and other 
personal details. 
Can copy short sentences on 
everyday subjects – e.g. 
directions how to get 
somewhere. 
Can write with reasonable 
phonetic accuracy (but not 
necessarily fully standard 
spelling) short words that are 
in his/her oral vocabulary. 
 
2.1.2. Writing Proficiency 
What is writing? It is possible to find many theories and definitions, beginning by one of 
the oldest stated by the French critic Derrida (1967) who describes writing as the wandering 
outcast of linguistics. Followed by Householder (1969) who specified that language is basically 
speech and writing is of no theoretical interest and Minkoff (1975 as cited in Sampson 1985, p. 
12) who assured that writing systems as such were virtually ignored by modern American 
linguists and that it was just until 1973 when Vacheck, as representative of the Prague School, 
began to take seriously the study of the writing system, but the first ideas were little discussed 
outside the Continental continent. According to Sampson (1985) to “write” may be defined as to 
communicate relatively specific ideas by means of permanent and visible marks; however, for 
the author “is possible to suggest that the characteristic property of writing is not that it 
communicates specific ideas but that it communicates ideas in a conventional manner” (p. 26). 
Rocha and Roth (1994) established some specific functions about writing stating that it 
functions as: First, an interrelation social instrument that allows man to communicate through 
time and space. Second, a way of expression meaning to give a way out to an internal necessity 
in order to manifest and express everything that a human feels and that cannot be expressed 
orally responding to fear or shame. Third, as an art and science tool, which has been settled 
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through written pages the greatest artistic, literary and scientific creations as a contribution to 
human knowledge. For the authors, writing was the approach to communicate to our fellow 
people what we think, building at the same time a significant meaning. 
         Regarding writing English teaching, Heaton (1990) declares that writing skills are 
complex and sometimes difficult to teach, requiring mastery not only of grammatical and 
rhetorical devices but also of conceptual and judgmental elements. The author gives an analysis 
attempting to group the many and varied skills necessary for writing good prose into five general 
components or main areas: 
 Language use: the ability to write correct and appropriate sentences. 
 Mechanical skills: the ability to use correctly those conventions peculiar to the written 
language- e.g. punctuation, spelling. 
 Treatment of content: the ability to think creatively and develop thoughts, excluding all 
irrelevant information. 
 Stylistic skills: the ability to manipulate sentences and paragraphs, and use language 
effectively. 
 Judgment skills: the ability to write in an appropriate manner for a particular purpose with a 
particular audience in mind, together with an ability to select, organize and order relevant 
information. 
Moreover, Heaton (1990) critiques that the actual writing conventions, which are 
necessary for the student to master, relate mainly (at the elementary stages) to punctuation and 
spelling. Teachers should try not being too rigid by recognizing that several answers may be 
correct. Unfortunately, tests of punctuation and spelling have often tended to inhibit writing and 
creativity. Of far greater importance in the teaching and testing of writing are those skills 
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involving the use of judgement. The ability to write for a particular audience using the most 
appropriate kind of language is essential for both native-speakers and foreign students alike 
because the use of correct registers becomes an important skill at advanced levels of writing and 
the first registers may include incongruities and embarrassment. Nevertheless, the most 
important aspect to bear in mind is that before setting a writing task, its purpose must be stated. 
  After the purpose of writing and the audience have been determined, it is necessary to 
establish the grounded material always regarding the time available for students to work. Heaton 
(1990) also states that as writing is one of the most difficult task students are confronted with 
every day, it is recommended to begin with short articles, instructions or experiment accounts, so 
that, they gain confidence and begin to become familiar with the academic writing process. The 
writing task should ensure that students have something to say and a purpose for saying it, 
likewise they should also have an audience in mind when they write.  
2.1.3. Self-assessment 
In teaching-learning processes, knowing about the students’ progress, weaknesses and 
strengths is as relevant as having evidence about their social and academic environment. For 
Taras (2015), self-assessment gives teachers the chance to know about learners’ reality and some 
other important learning-teaching processes because they become proofs of the use and the 
understanding of assessment as a necessary support for learning. Likewise, the author states the 
importance of providing a well-organized definition for self-assessment that fits in the 21st 
century, because students are not only part of socially constructed communities, but also part of a 
closely knitted academic community. Finally, Taras (2015) describes that self-assessment is a 
process that involves social and educational discourses, learning and assessment theories, 
empirical research on assessment and, practice. 
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Ellis (2003), mentions crucial issues regarding self-assessment, which include validity 
and reliability taking into account students’ ability to provide accurate assessment of their own 
performance. That is why, teachers should be ready to vary who, when, and how they correct in 
accordance with their cognitive and affective needs; it means that teachers, do not need to follow 
a consistent set of procedures for all students. Moreover, Ellis (2009) recommends teachers 
should be prepared to correct a specific error on several occasions to enable learners to achieve 
full self-regulation, and should adapt the strategies for providing corrective feedback. However, 
Oscarson in Ellis (2003) points out that the majority of the studies on self-assessment have 
reported generally favorable results, although a consensus regarding the approach to be followed 
has not been reached. 
On the other hand, Oscarson (1989) states that encouraging self-assessment has six 
different advantages. First, self-assessment promotes learning as learners are trained in 
evaluation, which enhances the learning process.  Second, it gives both students and teachers a 
greater level of awareness and perceived levels of abilities at course content. Third, it is highly 
motivating in terms of goal-orientation. Fourth, through the use of self-assessment 
methodologies, the range of assessment techniques is expanded in the classroom. Fifth, by 
practicing self-assessment, the students participate in their own evaluation. Sixth, by successfully 
involving students in their own assessment, there will be beneficial post-course effects (Oscarson 
as cited in Chitashvili, 2007, p. 18).  
Finally, Oscarson classifies self-assessment into two groups: 1) Global self-assessment: 
learners’ ability to make an overall impressionistic evaluation of their performance; and 2) 
Criteria-based self-assessment: learners evaluate specific language components that build up to 
give an overall evaluation of a certain ability using writing rubrics. As Sadek (2013) points out, 
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writing rubrics help students to know which sentences are syntactically correct and which are not 
(p. 1). 
2.1.3.1. Writing Assessment Rubrics 
As it was mentioned previously, when students know what is expected from them and 
how these aspects will be evaluated, the assessment process is safe and sound. Rucker and 
Thomson’s (2003) state that assessing one’s work may be conducted for many purposes, but the 
final goal is always to improve instruction for each student. Before a performance assessment or 
a scoring rubric is written or selected, teachers should clearly identify the purpose of the activity. 
As it is the case with any assessment, a clear statement of goals and objectives should be written 
to guide the development of both the performance assessment and the scoring rubric. Rogers & 
Sando (1996) identified "goals" as broad statements of expected student outcomes and 
"objectives" as the division of goals into observable behaviors; that is why authors recommend to 
pose questions such as, "What do I hope to learn about my students' knowledge or skills?", 
"What content, skills and knowledge should the activity be designed to assess?" and "What 
evidence do I need to evaluate the appropriate skills and knowledge?".  
Perlman (2002) provides further references for writing these goals and objectives: 1) the 
statement of goals and accompanying objectives should provide a clear focus for both instruction 
and assessment. 2) Both goals and objectives should reflect knowledge and information that is 
worthwhile for students to learn. 3) The relationship between a given goal and the objectives that 
describe that goal should be apparent. Objectives lay the framework upon which a given goal is 
evaluated. 4) All of the important aspects of the given goal should be reflected through the 
objectives. 5) Objectives should describe measurable student outcomes and 6) Goals and 
objectives should be used to guide the selection of an appropriate assessment activity. 
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As the term suggests, assessment requires a demonstration of students' skills or 
knowledge; nevertheless, this process does not depend exclusively on teachers’ criteria 
(Airasian, 2000; 2001; Brualdi, 1998; Perlman, 2002) because modern times have brought to 
teaching settings the possibility to enhance students’ learning experience by involving them in 
the assessment process through the use of rubrics. Either as a class or in small groups, students 
can decide upon criteria for grading the corresponding task.  
According to Nitko (2001), rubrics are rating scales -as opposed to checklists- that are 
used with performance assessments. They are formally defined as scoring guides, consisting of 
specific pre-established performance criteria, used to evaluate students’ work. There are two 
types of rubrics: holistic and analytic. A holistic rubric requires the teacher to score the overall 
process or product as a whole, without judging the component parts separately (Nitko, 2001) and 
according to Chase (1999), are customarily utilized when errors in some part of the process can 
be tolerated provided the overall quality is high. On the other hand, an analytic rubric is used to 
score individual parts of the product or performance; then, the individual scores are added to 
obtain a total score (Moskal, 2000).  
Nitko (2001) establishes that analytic rubrics are usually preferred when a fairly focused 
type of response is required; that is, for performance tasks in which there may be one or two 
acceptable responses and creativity is not an essential feature of the students' responses. 
Furthermore, analytic rubrics result initially in several scores, followed by a total score. Mertler 
(2001) considers that the only disadvantage regarding the use of analytic rubrics, is that probably 
it can cause the scoring process to be substantially slower, mainly because assessing several 
different skills or characteristics individually requires a teacher to examine the product several 
times. 
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For the purpose of this study, the researches will design, peer-assess and implement an 
analytic rubric taking into account that as Nitko (2001) states, the use of analytic rubrics in the 
assessment processes is quite substantial because the degree of feedback offered to students and 
teachers is acutely significant. Additionally, students receive specific feedback on their 
performance with respect to each of the individual scoring criteria, which is something that Nitko 
(2001) highlights does not happen when using holistic rubrics. According to Mertler (2001), the 
big advantage of analytic rubrics is that it is possible to create a "profile" of the specific student’s 
strengths and weaknesses. 
2.1.4. Corrective Feedback 
The use of rubrics allows teachers to establish a scoring guide aiming to provide learners 
with corrective feedback (CF). Lightbown and Spada (1999) define CF as any indication to the 
learners that their use of the target language is incorrect (as cited in El Tatawy, 2002). They 
agree about the different kinds of answers students receive from their teachers, being these 
explicit, implicit and some may include metalinguistic information as well. 
Ellis (2009) states that “in written CF the correction is always delayed to allow for 
teachers to collect written work and respond” (p.11). However, Truscott (1996) goes for the idea 
that correcting learners’ errors in a written composition may enable them to eliminate the errors 
in a subsequent draft but it has no effect on grammatical accuracy in a new piece of writing (as 
cited in Ellis, 2009). As a result, Ellis (2009) presents a typology for correcting linguistic errors 
in students’ written work. This typology is divided into two categories depending on teachers 
(strategies for providing feedback) and students (students’ response to feedback).  The first one 
includes six basic strategies for providing feedback: 1) Direct CF, 2) Indirect CF, 3) 
Metalinguistic CF, 4) Focused versus unfocused CF, 5) Electronic feedback and 6) 
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Reformulation.  The second one related to students’ response to feedback, includes    1) Revision 
required and 2) No revision required. 
Ellis (2009) remarks five main issues about the controversy concerning CF: (1) whether 
CF contributes to L2 acquisition, (2) which errors to correct, (3) who should do the correcting, 
(4) which type of CF is the most effective, and (5) what is the best timing for CF. 
As we mentioned in chapter one, the type of corrective feedback used in this research was 
mainly indirect corrective feedback since the teachers indicated that an error existed but they did 
not provide the correction.  Nevertheless, it can also be said that the corrective feedback in this 
study was blended because some characteristics of the metalinguistic corrective feedback were 
included in the rubric. 
 2.1.5. Error Analysis 
Errors are part of second language acquisition; Corder (1971) highlights the usefulness of 
error analysis as a method to determine areas that needs reinforcement in teaching; in this regard, 
the information provided may contribute to modify the curricula. Likewise, this author defines 
error analysis as a type of linguistic analysis that focuses on the errors learners make which 
consists of a comparison between the errors made in the target language and that target language 
itself” (Abeywickrama, 2011, p. 98).  
Corpuz (2011) highlights that error analysis in writing is beneficial for students, so that, 
they can locate and revise errors while they are encouraged to learn from their mistakes. 
Moreover, students have the possibility to recognize error correction as an important process to 
improve their writing accuracy. Additionally, Oscarson (1989) points out that self-assessment 
promotes learning, raises learners’ awareness of their own learning, improves the goal 
orientation of individual learners, reduces teacher’s burdens of assessment, and entails a long-
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term effect on the learners’ autonomy (as cited in Mistar, 2011, p. 46). Additionally, Corder 
(1967) highlights that for learners themselves, errors are indispensable, since “the making of 
errors can be regarded as a device the learner uses in order to learn” (p.161). Following the prior 
view, Hasyim (2002) asserts: 
Error analysis is advantageous for both learners and teachers. For learners, error analysis 
is needed to show them in what aspect in grammar which is difficult for them, whereas 
for teachers, it is required to evaluate themselves whether they are successful or not in 
teaching English. (p.42). 
Moreover, Selinker, (1972) defined errors as “red flags” that provide evidence of the 
learner’s knowledge of the second language, which could be used to design and create the 
corresponding writing rubric (as cited in Nzama, 2010). For this study, those errors may give a 
starting point to narrow and decide what type of errors would be tackled.  Brown (1980) sees 
Error Analysis as the process to observe, analyze, and classify the deviations of the second 
language rules and to reveal the system that a learner operates (as cited in Hasyim, 2002). 
Likewise, Kotsyuk (2015), points out that “Second Language Acquisition studies have recently 
focused on learners as instruments to predict difficulties in acquiring a second language” (p. 
389). Bearing this in mind, error analysis may benefit learning as well as teaching since 
throughout the process educators get to know what the learner’s language system is and those 
difficult areas that need to be tackled during class time. 
Conversely, Ferris and Roberts (2001) classified common errors in the following:      1. 
Verb errors, 2. Noun ending errors, 3. Article errors, 4. Wrong word choices, 5. Sentence 
structure errors, 6. Spelling Errors, 7. Punctuation errors, and 8. Other errors. The previous 
categorization describes some of the most common errors found in students´ compositions. 
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For the present study, researchers mainly focused on categories one, four, five and six 
since the rubric was designed to assess and self-assess syntactic errors.   
According to Hendrickson (1976), errors can be categorized in global errors and local 
errors. These two main categories were classified into four subcategories, which were based on 
the misuse or omission of standard English: lexical, morphological, syntactical and orthographic.  
This study will focus on the syntactical category that includes omitting determiners, modals, 
prepositions and others; however, it is not always easy to delimit them since sometimes the 
categories may overlap.  Hendrickson’s error classification offers an easy method to categorize 
language deviations as well as some principles to conduct error analysis; thus the researchers 
decided to focus on his work to identify, classify and explain students’ most common errors. 
Based on the literature review previously analyzed, it is important to mention two 
important concepts for this research: first, an error will be defined as a deviation from the norms 
of the target language (Ellis, 1994). Second, the type of feedback will be implicit correction or 
indirect correction meaning that teachers indicate the presence of errors or provide some sorts of 
clues with the intention of (Ellis, 1994) peer-correction or self-correction (Ferris, 1995; Ferris & 
Hedgcock, 1998; Hendrickson, 1980; 1984; Lalande, 1982; Walz, 1982 as cited in Eslami, 2014, 
p. 445). This type of feedback has been chosen because some authors as Ellis (2009) state that 
direct feedback requires minimal processing on the part of the learners and thus, it may not 
contribute to long-term learning (p. 99).  
 
2.2. State of the art 
Considering this research, it was necessary to find out about some studies that have been 
done in the area of self-assessment, error analysis and corrective feedback with the purpose of 
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assuring that our objectives may be achieved. Hariri (2012) carried out a study in a Vesal English 
institute in Rasht, Iran with a group of 9 pre-intermediate instructed female Persian learners of 
English, in an average age of 15. Learners had to write under a restricted time following this 
prompt with a unique topic: “What do you want to do in the future?". All the written productions 
were read, errors identified, categorized, and analyzed according to a linguistic taxonomy of 
errors prepared by Keshavarz (2006).  During the implementation period, researchers aimed to 
identify the general features of errors in Iranian English learners' English writing, and what the 
reasons for these errors were. Based on the findings of this study, it can be said that the most 
common errors were the use of prepositions and the use of articles. It was visible that the errors 
with less frequency were related to the use of relative clauses, relative pronouns, and wrong use 
of verbs (Hariri, 2012). This study was valuable at the moment of explaining the sources of 
errors and designing lessons that were focused on tackling the type of error that were most 
common on learners. 
In Portugal, a research study was conducted to describe the process of teaching writing 
skills to engineering students over a period of three years. It was carried out with a population of 
about 8000 students and 900 professors who belonged to two different Electronic Engineering 
degree courses, one at Bachelor’s and one at Master’s in the Centre for Management Studies, at 
Instituto Superior Técnico in the years 2007 to 2008.  The main purpose of the study was to 
understand how engineering students could improve their writing skills, regarding spelling and 
syntax, when taught specifically on these issues. During the research students had two different 
sets of classes. The first group used oral and writing communication (OWC) to improve their 
communications skills for over a period of 12 weeks with one 1.5-hour class per week. The 
classes consisted of ten classes, five of them every other week, which were dedicated to learning 
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specific grammar rules and the other five classes to written, oral and non-verbal communication 
skills. The second group called value of technology and innovation (VTI) has as main purpose, 
complementing Electronic Engineering with the fundamental of value theory and the importance 
of technological innovation.  This course ran for 12 weeks with one 3-hour class per week. Each 
class focused on a specific set of concepts related to economic value, students discussed the 
concepts in class and then they were applied to a real firm, previously chosen by each student.  In 
addition, a non-spelling / syntax error writing assignment was given to all students of the OWC 
and VTI courses and it was assessed and graded by the lecturer with the same marking criteria 
and returned within one week. The researcher considered that quick feedback was of vital 
importance (Ahern & Abbott 2007).  
The main but significant difference between the two situations was that, in the OWC 
case, students were specifically taught spelling and syntax rules, which allowed the researcher to 
understand whether or not it was relevant to teach grammar rules to engineering students. The 
researcher found that the overall student performance results were similar in the two courses and 
during the three years the engineering students’ writing skills progressed positively, but they 
would have improved considerably if spelling and grammar rules had been taught explicitly 
(Fernandes, 2012).  Concerning the present study, it is important to take into account this final 
recommendation, so in a future intervention can be included more elements and rules learners 
need to make their written compositions more accurate. 
On the other hand, Kreiner, Schnakenberg, Green, Costello, and McClin (2002) did an 
action research with three different groups of college students. The first group had eighty-two 
college students (63 women and 19 men); the second group, eighty students (53 women and 27 
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men); and the third, had eighty students as well (58 women and 22 men). All of them 
volunteered to participate in exchange for extra credit in undergraduate psychology classes. 
         This research aimed to perceive the relationship between spelling errors and cognitive 
abilities in a series of 3 experiments. The authors examined whether college students’ ratings of 
an author’s intellectual ability, logical ability, and writing ability were affected by the presence 
of spelling errors.  
After the implementation, the results were consistent with the hypothesis that the 
presence of spelling errors can influence how students perceive the abilities of the author.  
All in all, researchers alleged the results of those three experiments indicated that the 
presence of spelling errors affected the perceptions of writers. Readers appear to attribute 
spelling errors solely to writing ability rather than largely to other cognitive abilities, and they 
did so for both phonological and typographical errors (Keiner et al, 2002). 
Another study carried out by Topping, Smith Swanson and Elliot, (2000) in Scotland with 
a group of 12 postgraduate students of educational psychology, sought to explore the area of 
academic writing in terms of reliability and validity of pairwise and reciprocal qualitative 
formative peer assessment. Such study was aimed to find the experience socially and emotionally 
as well as cognitively challenging, with practical implications for the viability and/or 
generalization of this approach. 
During the implementation period, researchers targeted the peer assessment exercise as 
trainers were allocated to give and received feedback on their work. Participants were then asked 
to assess their partner’s report and then complete the same assessment feedback proforma used 
by the staff within four weeks. At the end, when the course director gathered all the completed 
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peer assessment proformas, each trainee received the staff assessment feedback proforma on 
their own report 
Based on the findings of this study, high inter-rater reliability was found in judging 
whether written qualitative feedback from peers or staff was positive, negative, or neutral. 
Additionally, peer assessment feedback tended to be more positive than the one given by the 
staff. Peers tended to avoid commenting on originality as well as being less critical of the textual 
structure, spelling, punctuation, and syntax. 
All in all, reliability and validity of qualitative formative peer assessment in academic 
writing appeared adequate in this study, even though it was slightly affected by the level of 
analysis.  This study was useful when trying to support the importance of self-assessment 
practices. 
Conversely, Birjandi (2012) did a research study in Tehran, Iran, with a group of 157 
intermediate TEFL juniors, most of them females, in their twenties. The main purpose was to 
explore to what extent self-assessment and peer assessment contributed to increase the learners’ 
writing performance. 
Before the implementation, students were randomly assigned into five groups.  Four of 
them were experimental groups and one was chosen as the control group, each of them with 
different assignments and assessments. The performance of each group was measured at the 
beginning and end of the semester. 
During the implementation phase, which took the whole semester, one group did journal 
writing as a self-assessment technique, with a total of 12 journals written by each of the students. 
The second group self- assessed their own papers, using a rating scale; the third group had peer 
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assessment, using the same rating scale; the fourth group implemented both self-assessment and 
peer assessment; and finally, the fifth group only had teacher assessment. 
As a conclusion, this study proved the significance of self-assessment and peer 
assessment in promoting learners’ writing performance. At the same time, it was beneficial and 
highly advantageous to incorporate self-assessment training into teacher-centered classes in EFL. 
Given these points, self- or peer assessment appeared to be a logical outcome of increased 
interest in learner-centered language teaching and self-directed language learning (Birjandi, 
2012). 
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Chapter 3: Research Design 
3.1. Introduction 
This chapter outlines the methodology adopted as well as the research design chosen by 
the researchers to investigate the impact of using a rubric as a self- assessment tool for Error 
Analysis on EFL A1-A2 learners’ written compositions.  Firstly, the type of study is defined. 
Afterwards, the context, participants, researchers’ role and ethical considerations are 
characterized. Lastly, the chapter specifies the data collection instruments and procedures, and 
the methods used to validate those instruments and procedures. 
 
Table 2. Research design framework. 
Type of Study Mixed method Action research 
Researchers’ Roles  Teacher-Researchers 
Context Three public schools in Bogota 
- Tomás Carrasquilla IED 
- Nuevo Chile IED 
- Gonzalo Arango IED 
Participants 90 A1 – A2 English proficiency level students. 
Data Collection 
Instruments 
Pre-and post-test, learning styles test, students’ portfolio and 
interviews and teachers’ journals. 
 
3.2. Type of Study 
As it has been previously mentioned, this study aims at describing the effects of 
implementing a rubric as a self- assessment tool for Error Analysis on EFL A1-A2 Students’ 
Written Compositions. It corresponds to a mixed-method action research study since it integrates 
qualitative and quantitative analyses.  According to Creswell (2003): 
a mixed method approach is one in which the researcher tends to base knowledge claims 
on pragmatic grounds (e.g., consequence-oriented, problem-centered, and pluralistic). It 
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employs strategies of inquiry that involve collecting data either simultaneously or 
sequentially to best understand research problems. The data collection also involves 
gathering both numeric information (e.g., on instruments) as well as text information 
(e.g., on interviews) (p. 18).  
Furthermore, Johnson and Onwuegbuzie explain that mixed methods research involves 
combining in a single study techniques, methods, approaches and language of both quantitative 
and qualitative traditions (2004, as cited in Wiśniewska, 2011, p.60). 
Lingard, Albert & Levinson (2008) highlight as well some important aspects to consider 
when having a mixed-method study: 
Central to the effectiveness of a mixed methods study is a clear and strategic relationship 
among the methods in order to ensure that the data converge or triangulate to produce 
greater insight than a single method could. Because qualitative and quantitative methods 
derive from different traditions, mixed methods research must take care to negotiate back 
and forth between these different approaches rather than dichotomizing their values and 
methods (p. 460). 
On the other hand, Danuta (2011) points out that mixed-method approach is used in 
action research (AR) showing the possibility of having qualitative and quantitative approaches 
combined and separately. 
Mertler (2009) asserts that AR is a research that is done by teachers for themselves 
because they conduct it aiming to examine their own classrooms, instructional strategies, 
assessment procedures, and interactions with learners in order to improve quality and 
effectiveness. Likewise, Burns (2010) agrees by stating that AR involves taking a self-reflective, 
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critical and systematic approach to explore teaching contexts, so it is possible to identify gaps 
and problematic situations that can be improved with new strategies.  
The following figure shows the AR cycle established by Ferrance (2000) which explains 
the main steps that must be taken into account since the moment of identifying a problem until 
the interpretation of the data found. 
 
 
 
 
 
 
 
 
Figure 2. Ferrance’s AR cycle. Taken from Ferrance (2000, p.9) Action Research. Northeast and Islands 
Regional Educational Laboratory at Brown University. 
 
3.3. Researcher’s role 
In educational research, teachers are more than subjects or consumers; and in practitioner 
research and enquiry they have a specific role in the generation educational knowledge 
(McLaughlin, 2004, p.6).  The researchers of this specific study will have the role of teacher-
researchers and participant-observers; playing an active role in the development of the research. 
Researchers will be also in charge of different tasks such as organizing, planning, developing 
strategies, collecting relevant data from their observations, providing constant feedback, 
monitoring and supporting the students’ writing process, and looking for the relations between 
teaching and learning in their own context. 
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3.4. Context 
This research study will be implemented with a group of ninety students from three 
different public schools in Bogota, Colombia.  Every school offers English as Foreign Language; 
being Spanish the first language. All students have the same L1 and their English level was 
ranked in levels A1 and A2 following the Common European Framework of Reference (CEFR), 
based on a diagnosis test administered at the beginning of the research. In these schools, students 
have three English hours each week with a Colombian teacher and they are not required to 
follow any specific textbook nor any policy regarding technology use; the materials are designed 
by teachers aiming to enhance the students’ communicative competence. This means that 
teachers promote the use of language for different purposes and functions. 
The schools part of this research were Tomas Carrasquilla I.E.D., located in Barrios 
Unidos; Nuevo Chile IED, in Bosa; and Gonzalo Arango IED, in Suba, all of them belonging to 
areas where the socioeconomic stratum level three prevails. Regarding English language learning 
goals, the three schools have been articulating some of the strategies proposed by the MEN and 
the program “Colombia Very Well” in the corresponding curricula, including the use of tablets, 
computers and special software for students to interact more directly with the language. 
 
3.5. Participants 
The participants involved in this research are 90 tenth-grade students (30 students per 
school: 47 girls and 43 boys, ages ranging from 15 to 18).  They come from lower middle class 
where friendship, music, sports, family and learning are their main interests.  They had been 
studying English for more than five years; nevertheless, students struggle with using English in 
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real life situations. However, their willingness for understanding and using English with 
professional purposes has given them the chance to improve their level. 
In terms of motivation, students are eager to participate in class, they have empathy with 
their teachers, and their self- esteem and self-efficacy played an extremely important role in 
Second Language Acquisition (SLA), because they felt capable of carrying out given tasks 
(Brown, 2007, p. 156). As for students’ learning styles, 53% of the them favored a visual 
learning style in classes, 18% an auditory learning style, 12% a kinesthetic learning style and 
17% a mixed learning style. This implies that every lesson plan needs to cover the needs of these 
three learning styles to assure students will be able to develop and improve their learning skills 
feeling more comfortable and motivated. 
On the other hand, their cognitive skills show they are basic English users who, according 
to the expected outcomes established by CEFR, are supposed to include the use of help notes to 
write down structured compositions. Also, based on models, students need to be able to write 
short stories, anecdotes, interviews, paragraphs, and letters providing that complex structures are 
not needed. They should appropriately manage a basic use of commas in lists and exclamation 
marks for emphasis.  
 
 
 
 
 
 
 
Figure 3. Learning Styles Survey Results. Results of the first part of the survey taken from Oxford and 
Cohen (2009), determining students’ learning styles according to their physical senses. 
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3.6. Data Collection Instruments 
Different data collections instruments and tools are to be used during this study. As 
students’ English language level was to be determined, different English placement test were 
studied. After analyzing these options, we chose the one designed by McMillan Publishers ® as 
it fits better our goals and objectives. The test could help us determine easily not only the English 
language level of students but also their writing proficiency. The placement test used was last 
updated in 2015 and was recognized by the name Inside Out (see Appendix C). Likewise, some 
other instruments such as the learning styles survey designed by Rebecca Oxford and Andrew 
Cohen (2009), students’ portfolio, students’ interviews and teachers’ journals were included 
during the complete intervention with the purpose of gathering enough information that could 
support the study by assuring validity, reliability and most important, guiding the path to answer 
the research question. 
 
Table 3. Triangulation Matrix for Methods of Data Collection 
Research Goals 
Data Sources 
English 
Placement 
Test 
Learning 
Styles 
Survey 
Students’ 
Written 
Portfolio 
Students’ 
Interviews 
Teachers’ 
Journal 
To describe the effects of 
implementing a self-
assessment tool for error 
correction 
     
To identify what the most 
common errors in students’ 
written compositions are 
     
To provide learners with a 
tool that enhance their self-
efficacy at the moment of 
self-assessing their written 
compositions. 
     
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3.6.1. English Language Placement Pre-test & Post-test. 
According to Ruth & Murphy (1988), placement tests (PT) normally evaluate knowledge 
and skill proficiency in a specific subject. This is to either determine the student’s level of skill 
or knowledge or to determine if the student is able to meet certain proficiency standards required 
by a specific program or organization, such as the Test of English as Foreign Language 
(TOEFL). For Russell & Haney (1998) PT are a crucial tool for educators to determine students’ 
level of skills, ability, or knowledge; therefore, they improve both teaching efficiency and 
student motivation because PT allow them to show that they meet the proficiency standards of a 
program. 
McMillan Publishers ® with the support of eight EFL teachers, designed a whole English 
course named Inside Out to be used in several schools and colleges. The first edition was 
released in 2012 and it has been updated during the last three years. This test was designed to 
analyze the English language proficiency levels established by the CEFR. McMillan Group has 
determined that the main advantage of this English placement test is that students with a small 
background in English knowledge could also take the test and feel confident, especially when 
developing the two writing tasks posed in the test. 
Test overview: It is composed by 52 multiple-choice questions that worth 1 point each and 2 
writing tasks that worth 4 points each to complete a total of 60 points. Every one of the questions 
is presented from the most basic to the most complex regarding English grammar knowledge, 
vocabulary and pragmatic competence. 
Scoring criteria: As the whole test gives a total of 60 points, the amount of points each student 
gets, classifies them in one of the levels established by the CEFR: 
 
32 
 
IMPACT OF A SELF-ASSESSMENT TOOL IN WRITTEN COMPOSITIONS 
Table 4. English placement test scoring criteria 
Total 
Score 
Level CEFR Total 
Score 
Level CEFR 
0-9 Beginner A1 30–39 Intermediate B1 
10–19 Elementary A1+ to A2 40–49 Upper-intermediate B2 
20–29 Pre-intermediate A2 + to B1 50–60 Advanced C1 
 
 
3.6.2. Learning Styles Survey. 
In order to carry out this study, a learning styles survey (see Appendix D) was considered 
to provide students with lessons that meet their needs and interests. Rebecca Oxford and Andrew 
Cohen (2009) designed this survey, which is divided into three parts that analyze 
correspondingly learners’ physical senses, learners’ exposure to learning situations, and learners’ 
handling of possibilities. Bearing in mind the goals of this study, just the first part was taken into 
account as to determine students’ learning preferences according to their physical senses. 
Survey overview: It is a survey composed by 30 sentences that describe different behaviors and 
preferences people might have when studying, regarding whether or not the inclusion of audios, 
pictures or specific movements at the time of remembering and learning new information. 
Students are asked to read carefully each item and according to their personal experience, answer 
if those situations take place: never, rarely, sometimes, often or always. 
Scoring Criteria: To determine the learning style of learners, each one of the situations is 
represented by an adverb of frequency and by a number; at the end all the scores are added. 
Oxford (2009) established that regarding this result, it was possible for learners to support 
autonomously their learning process by including specific aids, simultaneously the author 
highlighted that when educators were aware of their learners’ learning preferences and styles, it 
was possible to provide them with lessons and activities that supported them to achieve their 
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goals easier. As this was a survey, every description, result and advice given to learners was 
posed in second person, so learners felt they were being directly spoken.  
 
Table 5. Description of Learning Styles Survey 
 
 
3.6.3. Students’ Portfolio. 
         The students’ portfolio (see Appendix E) was one of the most important instruments to 
conduct successfully this study research. For Finley (2010), portfolios are a key instrument in the 
teaching and learning process because from the teacher's perspective, teachers are provided with 
information to understand and support the development of the students’ thinking. From the 
students’ perspective, students are provided with a reflective tool to evaluate their own process 
and progress.  The students’ portfolio was divided into the following parts: description of each 
task with its corresponding objective, the space to develop the task, the conventions of the items 
to be evaluated after each written composition and most important, a space where, after checking 
the self-assessment rubric (see Appendix F) - and doing the peer-assessment process, students 
could write a reflection of their writing performance, as to be aware of what they should improve 
for their next task. 
 
Scoring 
Criteria 
0 =                     
Never 
1 = 
Rarely 
2 = 
Sometimes 
3 = 
Often 
4 = 
Always 
Situations 
1 to 10 
Visual learning 
style 
Learn through books, video, charts,             
pictures 
Situations 
11 to 20 
Auditory learning 
style 
Learn through discussions, lectures,       
audiotapes, role-plays 
Situations  
21 to 30 
Kinesthetic learning 
style 
Learn by playing games, building models, 
conducting experiments 
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3.6.4. Students’ Interviews. 
Cohen, Manion & Morrison (2013) provide three different definitions regarding 
interviews; being the third one the one that best fits the purposes of this study, “it as an encounter 
necessarily sharing many of the features of everyday life” (p.350). This interpretation allows us 
to use interviews in a more flexible way reducing the interviewee’s anxiety.  
In 2003, the Harvard Graduate School of Education conducted a project to support 
students' development. Unger (2003) established that one of the most important findings of this 
project was having included students’ interviews because they captured students' feelings and 
thoughts that were also valuable for teachers to correct and improve the manner activities inside 
the classroom were carried out. Having this in mind, and highlighting that this study did not aim 
just to answer the research question, but to go further and to apply successful strategies in our 
daily teaching practice, students’ interviews were also included. 
According to Jamshed (2014) in qualitative research the interviews are structured, semi-
structured, coded semi-structured and, unstructured, depending on their aims, nature of 
questioning, format, role of probing and purpose of the analysis. Regarding this classification 
and the objectives of this study, we have used semi-structured interviews in order to allow 
learners to express in their own ways and pace. As Flick (1998) states “more or less open-ended 
questions are brought to the interview situation in the form of an interview guide”     (p. 94). 
Moreover, qualitative analysis can be focused on describing events, situations, people or 
providing information sought from asking a particular question.   
The interviews (see Appendix G) are to be done after finishing intervention with the 
purpose of knowing students’ opinions and feelings about the process. Questions about tasks, 
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objectives, subjects, class development, teacher instruction, and students’ response to the process 
itself were included in order to have a complete overview of the procedure.  
3.6.5. Teachers’ Journal. 
Klem and Connell (2004) stated that students need to feel teachers are involved with them 
in their learning process. That is why they recommended that teachers start by having a 
consistent and detailed record of their insights and pedagogical successes to understand their 
own teaching practice, while having as well, the possibility to acquire an optimistic attitude 
attempting to plan and prevent future lessons and performs. 
For this study, recordings were made following a specific teachers’ journal template (see 
Appendix H) adapted from Teacher’s Self-Assessment for Student Engagement designed by The 
Virginia Board of Education at Virginia Department of Education. Transcripts were made for 
each recording as to support the process of analyzing the qualitative data in order to highlight the 
payoffs and pitfalls of the process. 
 
3.7. Data Collection Procedures  
In line with Nunan & Bailey (2008), reliability refers to consistency and it is generally 
established through replication, while validity establishes whether the results obtained meet all of 
the requirements of the chosen research method referring specifically to accuracy. Conducting 
AR suggests that to assure validity and reliability and to hold a reflective practice, various data 
collection instruments must be included in the study, as in this case, placement and learning style 
tests, students’ portfolio and interviews and teachers’ journal. Nevertheless, before designing and 
applying new strategies, it is necessary to be sure that every change arises from solid information 
rather than teachers’ assumptions.   
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3.7.1. Validation and piloting. 
Dick and Swepson (2013) highlight that AR is a research paradigm which allows to 
develop knowledge or understanding as part of practice and becomes strongly useful if 
researchers accept to remain flexible and involve more people from the educative system in order 
to engage them as co-researchers wishing to bring about change and improvement at the same 
time. That is why, each of the data collection instruments used in this study were piloted by 
colleagues of the three schools before being implemented, with the purpose of improving them 
and avoiding bias. 
Kemmis and McTaggart (1988) established some specific steps to conduct AR:               
1. Planning, 2. Action, 3. Observation and 4. Reflection. Regarding these steps, the objective of 
this study arose from students’ needs and gaps recognized in our daily teaching practice 
concerning the development of their writing skills, then before planning, it was necessary to be 
sure about our students English proficiency level by implementing a placement test and a 
learning style survey, which provided us with valid quantitative data to classify learners 
according to their knowledge level and their learning preferences in order to plan the whole 
intervention process guaranteeing each lesson would accomplish and fit the students’ interests 
and specific needs. When everything was planned and the instruments were piloted by different 
colleagues, the action step began, which consisted in putting into action over an agreed period of 
time the deliberate strategies.  
Each one of the lessons gave as result quantitative (amount of errors made by students in 
each composition) and qualitative (reflections to improve by students and teachers) data. With 
teachers’ journal the observation step was covered as after each class, the researchers recorded 
their perceptions about quality of teachers’ instruction, students’ response, motivation levels and 
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accuracy of the tasks development. Finally, for analyzing students’ perceptions, all the portfolios 
were collected and read highlighting the most important and recurrent aspects pointed out by 
them; as for the interviews, 13 students of each school were selected randomly we could know, 
reflect and evaluate the effects of the actions taken to try to understand and decide how effective 
the intervention was, the strengths and the weaknesses that could be intervened in the future with 
the support of other colleagues as part of our ongoing professional development. (Kemmis and 
McTaggard, 1988). 
Needless to say, all data instruments were designed, piloted and implemented, then the 
quantitative and qualitative data was to be analyzed by using statistics, bins and matrices, and 
triangulation which has been defined by McKernan (1991) as a procedure for organizing 
different types of evidence into a more coherent frame of reference or relationship so that, they 
can be contrasted. 
 
3.8. Ethical Considerations 
This research study took into advisement  the ethical principles established by the 
Belmont Report (1974) that summarizes three basic ethical principles relevant to any research 
that involves human subjects: respect, beneficence and justice.  
Regarding respect, all students are treated as autonomous learners, being aware of the 
nature of the study, the risks, benefits and alternatives, with an extended opportunity to ask 
questions during the whole intervention. For assuring beneficence and justice, this research aims 
to maximize all the possible benefits being also prudent about possible threats and guaranteeing 
that there is always fairness not only in the selection of participants but also in the distribution of 
instruments, tools, times, spaces and tasks posed to learners. 
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From the very beginning and through every stage, this study protects participants from 
any harm, always thinking about doing well. Following the procedures established by the MEN 
and the Colombian government regarding the law for the appropriate treatment of children and 
teenagers; three schools were given permission for the intervention by every Principal (see 
Appendix I); students were volunteer to participate; there was an informed parents’ consent (see 
Appendix J); students had the right to withdraw from this research and, students’ rights to 
confidentiality, privacy and anonymity were kept (Cohen, 2009, p. 69). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
39 
 
IMPACT OF A SELF-ASSESSMENT TOOL IN WRITTEN COMPOSITIONS 
Chapter 4: Pedagogical Intervention 
         This chapter describes the implementation of this action research study; which was 
carried out from May 2015 to December 2016 with an intervention period of fifteen weeks, three 
hours a week. As Stringer (2013) manifests, AR is a systematic approach that enables to find 
effective solutions to problems that need to be confronted in a daily practice. As researchers of 
this study, we want to guide our students to improve their writing compositions which may 
contribute to their professional life. As it has been mentioned in the previous chapters and 
considering the guidelines proposed by Kemmis and McTaggard (1988), the AR cycle is to be 
followed: Planning, Action, Observation and Reflection steps. 
 
4.1. Planning 
In order to narrow the object of study, the first step was to determine students’ English 
knowledge level and most important, to analyze what the most frequent errors in their writing 
compositions were through the Inside Out Placement Test designed by McMillan Publishers. 
Scott (1996) explains that when confronting writing skills, students should have the opportunity 
to write following the “process approach” which has been defined as the practice of including 
journals, invention, peer collaboration, revision, and attention to content before form to give 
account of students’ writing improvement (Raimes, 1991). Therefore, a lesson plan form 
designed by Universidad de la Sabana and adapted from In-service Certificate in English 
Language Teaching (ICELT) was used to design every lesson plan (see Appendix K) 
establishing language and learning goals, teachers and students’ role, the assessment criteria, 
procedures, interactions, possible problems and solutions planned in advanced to assure an 
effective development of each class. 
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As Sims (1995) clarifies, effective instructors are those who understand the importance of 
involving students’ learning differences maximizing the climate and conditions in and out of the 
classroom. Consequently, as a second step, the Learning Styles Survey (Oxford & Cohen, 2009) 
was chosen to determine students’ learning styles and preferences. After administering this 
instrument, it was possible to conclude that forty-eight (48) of our students are visual meaning 
that they rely more on the sense of sight; sixteen (16) students are auditory and they prefer 
listening and speaking activities; other eleven (11) students have a tactile/kinesthetic style 
preference which means that they take advantage of objects, and moving around; and, finally we 
have fifteen (15) students who are capable of mixing two or more learning styles.  
The third step is related to the instructional design of the lessons. Alcón (2002) states that 
the process of writing intends to provide students with confidence if the practice is done little by 
little; so, our students were guided to work on their writing skills following the Six Traits of 
Writing proposed by Cullman (2003) who highlights that when students learn the tools to unlock 
the mysteries of revision and editing, they are able to own the writing process. The author 
considers important for educators to teach through the six traits because that way the criteria that 
define quality performance are taught. Thanks to the traits, students may know what is expected 
having greater chances of succeeding, especially because they can enjoy all the stages involved 
in the process: prewriting, drafting, revision and correction. 
 Likewise, as mentioned in chapter one, to teach strategies such as planning, self-
monitoring and cooperation, we followed Chamot’s model for strategy instruction which 
includes the following stages: preparation, presentation, practice, self-evaluation and expansion 
(Chamot, 1994).    
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 Now, we will briefly describe session three which aim to practice writing by describing 
favorite sports or hobbies.  First, students reviewed some previous vocabulary (activating prior 
knowledge and preparation), then the teachers guided them through some questions such as 
“What do you do for writing a text, what do you find difficult? and, what do you find easy?” 
(metacognition).  After that, they watched a video to recycle the six traits of writing 
(presentation). Then, students were guided through the process of writing by means of recycling 
some useful expressions and vocabulary, and some questions to create their composition outline. 
After that, they composed their text in the students’ portfolio and assessed it using the questions 
in it and the rubric conventions. After self-assessing their text, students evaluated the usefulness 
of the strategy by reflecting about the difficulties and facilities they found during the process 
(self-evaluation of the strategy).  Finally, the class included the expansion stage, in which they 
evaluated the effectiveness of the strategy and its application to new contexts in future classes. 
Having described one of the lessons, it is time to mention the last step of the planning 
process which includes designing the main tool to conduct this study that was the rubric and 
some other key instruments that fit the research needs to keep track of the whole process. The 
rubric designed is analytic because of the degree of significant feedback offered to students and 
teachers (Nitko, 2001). The design of the rubric had several versions, starting by one that 
included diverse conventions for different types of errors. After this version, the problem was 
narrowed and researchers decided to work on syntactical errors. Then, to avoid overwhelming 
students with a large amount of correction symbols, researchers, based on their experience, 
focused on the most recurrent errors in SWC. Having found in the needs analysis that most of 
students are visual, it was really important to devise a user-friendly rubric that allowed pupils to 
assess their compositions by providing conventions easy to remember. 
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As all instruments were previously described, a students’ writing portfolio with the 
specific convention and the assessment rubric, a teachers’ journal and, students’ interviews were 
used for the quantitative and qualitative data collection.  
As Thomas (2013) recommends, the very first step in every research project is to 
establish a timeline and a Gantt chart (Adamiecki, 1890) because these tools provide researchers 
with the vision of the time available and the time needed for the various elements of the project, 
making easier to keep track of the rhythm of the process (as cited in Gohil, 2015). 
 
Table 6. Research project timeline 
Date To be done 
2
0
1
5
 May Identification of the problem 
September Definition and refinement of the research question  
2
0
1
6
 
May Consent from the school principal and students’ parents 
May Learning styles survey design, application and analysis 
June Pre-test design, piloting, application and analysis 
July Data collection tools design and piloting 
August Lesson plans 1 – 4 design, piloting and implementation 
September Mid-term test design, application and analysis 
October Lesson plans 5 – 8 design, piloting and implementation 
November Posttest application and analysis 
December Triangulation and data analysis 
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Table 7. Research project Gantt chart 
STAGE DATES ACTIVITIES 
P
R
E
-I
M
P
L
E
M
E
N
T
A
T
IO
N
 
P
la
n
n
in
g
 
MAY- WEEK 1 School principal and parent consent form design and implementation 
MAY- WEEK 2 Design and implementation of learning style test 
MAY- WEEK 3 Design and implementation of placement test 
MAY- WEEK 4 Learning style test analysis and results 
JUNE- WEEK 1 Placement test analysis and quantitative results 
JUNE- WEEK 2 Error analysis in writing compositions according to the placement test 
JUNE- WEEK 3 Design of students' writing portfolio 
JUNE- WEEK 4 Design lesson plan # 1 
JUNE- WEEK 5 Design lesson plan # 2 
JULY- WEEK 1 Design lesson plan # 3 
 
STAGE 
PLANNED 
SESSION 
ACTIVITIES 
GRAMMAR/ 
VOCABULARY POINT 
FINAL WRITTEN 
TASK / TOTAL 
WORDS 
W
H
IL
E
-I
M
P
L
E
M
E
N
T
A
T
IO
N
 
A
ct
io
n
 
JU
L
Y
- 
W
E
E
K
 2
 
S
es
si
o
n
 1
 
3
 h
o
u
rs
 
General explanation about the 
research intervention. 
  
Introduction of objectives, materials 
and rubrics. 
  
Explanation about the conventions 
used in the rubrics 
  
Exemplification about coherence, 
cohesion and mechanics. 
  
JU
L
Y
- 
W
E
E
K
 3
 
S
es
si
o
n
 2
 
3
 h
o
u
rs
 
Lesson plan # 1  Part A: Describe 
your favorite sport/hobbies 
Vocabulary related to 
hobbies/sports, gerunds and 
infinitives, expressions 
with like and would like. A 80-100 word 
composition about their 
favorite sport/hobbies 
JU
L
Y
- 
W
E
E
K
 4
 
S
es
si
o
n
 3
 
3
 h
o
u
rs
 
Lesson plan # 1  Part B: Describe 
your favorite sport/hobbies 
Simple present, frequency 
adverbs, like, would like, 
gerunds and infinitives and 
connectors. 
A
U
G
U
S
T
- 
W
E
E
K
 1
 
S
es
si
o
n
 4
 
3
 h
o
u
rs
 
Feedback lesson plan 1. Self, peer and teacher assessment 
Rewrite their 
compositions correctly. 
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A
U
G
U
S
T
- 
W
E
E
K
 2
 
S
es
si
o
n
 5
 
3
 h
o
u
rs
 
Lesson plan # 2 : Correcting 
mistakes collaboratively 
Grammar, punctuation and 
syntactic errors 
Rewrite the letter in the 
correct form 
A
U
G
U
S
T
- 
W
E
E
K
 3
 
S
es
si
o
n
 6
 
3
 h
o
u
rs
 
Lesson plan # 3: Urban tribes 
Comparatives and 
superlatives and 
prepositions. Vocabulary 
related to clothes, 
accessories, music, 
physical appearance 
A 100-120-word 
composition about their 
favorite urban tribe. 
A
U
G
U
S
T
- 
W
E
E
K
 4
 
S
es
si
o
n
 7
 
3
 h
o
u
rs
 
Feedback lesson plan 1. Self, peer and teacher assessment 
Rewrite their 
compositions correctly. 
P
la
n
n
in
g
 a
n
d
 a
ct
io
n
 
A
U
G
U
S
T
- 
W
E
E
K
 5
 
S
es
si
o
n
 8
 
3
 h
o
u
rs
 
Designing and implementing 
midterm exam and lesson plan # 4. 
Free topic composition 
A 110-130-word 
composition about their 
favorite topic following 
the six traits of writing 
and given clues. 
S
E
P
T
- 
W
E
E
K
 1
 
S
es
si
o
n
 9
 
3
 h
o
u
rs
 
Analysis and results midterm exam. 
A
ct
io
n
 S
E
P
T
- 
W
E
E
K
 2
 
S
es
si
o
n
 1
0
 
3
 h
o
u
rs
 
Implementation lesson plan # 4: 
Answering to an e-mail 
recommending a friend. 
Simple present and past, 
adjectives, connectors. 
A 110-130 word 
composition describing 
their personality, hobbies 
and interests. 
S
E
P
T
- 
W
E
E
K
 3
 
S
es
si
o
n
 1
1
 
3
 h
o
u
rs
 
Feedback lesson plan # 4: Self, peer and teacher assessment. 
Rewrite their e-mails 
correctly. 
P
la
n
n
in
g
 a
n
d
 
ac
ti
o
n
 
S
E
P
T
- 
 
W
E
E
K
 4
 
S
es
si
o
n
 1
2
 
3
 h
o
u
rs
 
Designing and implementing lesson 
plan # 5. 
Reading about famous 
people and analyzing how 
to write an autobiography 
A 130-150 word 
autobiography. 
A
ct
io
n
 O
C
T
- 
W
E
E
K
 1
 
S
es
si
o
n
 1
3
 
3
 h
o
u
rs
 
Implementation lesson plan # 5: 
Writing an autobiography. 
Simple present and past, 
present perfect and future. 
O
C
T
- 
W
E
E
K
 3
 
S
es
si
o
n
 1
4
 
3
 h
o
u
rs
 
Feedback lesson plan # 5: Self, peer and teacher assessment. 
Rewrite their 
autobiography correctly. 
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N
O
V
- 
W
E
E
K
 1
 
S
es
si
o
n
 1
5
 
3
 h
o
u
rs
 
Posttest   
STAGE PLANNED SESSION ACTIVITIES 
P
O
S
T
-I
M
P
L
E
M
E
N
T
A
T
IO
N
 
O
b
se
rv
at
io
n
  
NOVEMBER- 
WEEK 2 
Session 16 3 hours Analysis and final test result 
R
ef
le
ct
io
n
 
NOVEMBER- 
WEEK 3 
Session 17 3 hours Students' interviews 
NOVEMBER- 
WEEK 4 
Session 18 3 hours Students' interviews analysis 
NOVEMBER- 
WEEK 5 
Session 19 3 hours Teachers' journals analysis 
 
4.2. Action 
As it was mentioned previously, the action plan is the second step in AR; the pedagogical 
intervention took place for over 15 weeks, a total of 45 English hours.  During that time, students 
were assessed and monitored while performing different tasks. To begin with, a general 
explanation about this research study was given to every participant as well as objectives, 
materials and rubrics to be used. Secondly, a general review of conventions, coherence, cohesion 
and mechanics took place.  Thirdly, a total of six power point presentations were designed to 
show students the objectives, activities and written composition task to be done.  It is worthy to 
say that the number of words in each written composition task increased over the time.  
Participants started with short compositions (80-100 words) and at the end they were asked to 
have a 130-150-word written task. Additionally, grammar topics went from less to more complex 
allowing students to increase their self-confidence and self-efficacy while evidencing the 
progress and improvements in their English written proficiency. 
On the other hand, the teachers’ role was relevant in this process. They presented the 
lesson using the slides, exemplified and demonstrated the steps and phases for each task, 
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provided participants with opportunities to interact in class and show their interest, and answered 
some possible doubts before starting to work individually, in pairs or in groups.  Hamlin (2011) 
highlights the importance of demonstrating and modeling the writing process and guiding 
students through each step since students receive a variety of feedback that builds their 
confidence and increase their accountability. As part of the activities, students read some texts 
and identified main and secondary ideas, new vocabulary and structures, which were used later 
on in their own compositions.  The writing process was divided into five different steps: firstly, 
students created their own writing, secondly, they self-assessed it by means of checking the 
rubric, thirdly, peers assessed the writing tasks by means of checking the conventions charts and 
proof reading to check coherence.  The rubric contained 16 proof reading marks, their meaning 
and examples, and 7 guiding questions regarding agreement and format. Fourthly, the teachers 
assessed the final product, graded it and returned it to students to rewrite it correctly. Each 
student wrote a total of 5 written compositions. 
 
4.3. Observation 
Continuing with Kemmis & McTaggard’s (1988) steps for AR, the third one is 
observation where three basic forms of assessment were followed: self-assessment, peer-
assessment and teacher assessment.  While participants were self-assessing their own writings, 
they made an overall impressionistic evaluation of their performance, and then they evaluated 
specific language components to have an overall evaluation of their writing skill. To do so, a 
criteria-based self-assessment rubric was used as suggested by Oskarrson (1980). The first 
session with students was used to explain them the use of the rubric, the meaning of the 
conventions with examples to assure they were clear enough; still, when facing the first writing 
task, there were some questions about the kind of mistakes students had made, so it was 
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necessary to write them down on the board and have a general explanation while they got 
familiar with every sign and meaning.  
As the second form of assessment, peer assessment, there were some issues related to 
common errors, Ferris and Roberts’ (2001) classification of errors was used to tackle them:  
1. Verb errors, 2. Noun ending errors, 3. Article errors, 4. Wrong word choices, 5. Sentence 
structure errors, 6. Spelling Errors, 7. Punctuation errors, and 8. Other errors. It was easier for 
students to complete the rubric with support of their peers as it was designed following those 
aspects. Hamlin (2011) emphasizes that collaborative effort helps students reinforce their own 
ideas and makes them realize about the importance of considering the tone, the purpose and the 
selection of words in order to make their writings appealing and, on the other hand, paying 
genuine attention to their peers’ revisions. 
Finally, Dotterweich (2015) considers it is important to guide students’ future 
performances, help them assess their own actions and identify areas where they are right on 
target. That is why the final assessment was given by teachers to help students add depth and 
style to their writing. This was accomplished through corrective error feedback a vital 
component of L2 writing instruction. Teachers used the same rubric to mark and to write 
comments about students’ compositions.   Basically, corrective feedback has proven its 
effectiveness as teachers indicate students’ error and at the same time motivate students to self-
edit their output. As a result, students feel more profoundly engaged in their language process 
(Beuningen and Kuiken, 2008). 
 
4.4. Reflection 
Reflection corresponds to the final step proposed by Kemmis & McTaggard (1988). This 
last step relates to the post-implementation stage where researchers could find some factors that 
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influenced throughout the research study thanks to the data collection instruments implemented.  
Students’ portfolio, students’ interviews and teachers’ journal were a key factor in order to 
reflect on students’ learning process and how this AR influenced on them.  For this study to be 
successful, it was considered appropriate that students gained confidence as they developed the 
necessary skills to become the only owners of their writing process.  The six traits of writing also 
allowed them to reflect and self-assess their compositions before sharing them with their peers 
and teachers: 
 
Table 8. Six traits of writing self-assessment rubric 
Ideas 
- I choose a strong topic. 
- I use strong details to make my writing interesting. 
- I stick to the topic so my writing is clear and makes sense. 
Word Choice 
- I choose words carefully. 
- I use strong words to paint a picture in the reader’s mind. 
- I use juicy words to make my writing sparkle. 
Conventions 
- I use capital letters. 
- I use periods, exclamation and question marks. 
- I leave spaces between words. 
- I check my spelling. 
Organization 
- My writing has a strong beginning. 
- I put thing in order so my writing makes sense. 
- My writing has a strong ending. 
Voice 
- My writing has a style. 
- My writing sounds like me. 
- My personality shines through my writing. 
Sentence 
Fluency 
- My writing flows smoothly and is easy to read. 
- I start each sentence differently. 
- I have long and short sentences. 
 
This reflection step, involved a new kind of understanding becoming not only a 
“reflective practice” (Schön, 1983) but also an action taken with the principal purpose of 
learning from experience by careful observation of its processes and consequences. During the 
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development of this research, students as well as teachers, concentrated efforts to accomplish the 
language and learning objectives stated. As students’ written compositions were evolving from 
short sentences to longer paragraphs, teachers were evaluating and improving instruction 
bordering drafting and revising stages that are key components of the post-implementation stage. 
For Carr and Kemmis (1986), the reflection stage in the AR requires a collaborative work 
among participants respecting all the relationships: student-student, student-teacher, teacher-
teacher and teacher-principal in order to assess equally the payoffs and pitfalls of the research 
process. This stage highlighted the aspects that need to be improved and that can benefit the 
whole educative community, extending the new learning goals accomplish by the students firstly 
involved in the process to students of every level according to their own needs and interests. The 
best instrument that could be found to carry out this research and regarding the possibility of 
contributing in the near future with the teaching-learning quality was to use not only the 
students’ reflection about their process, but also to keep track of the development of the lessons 
by their written response to interviews, the description regarding the accomplishment of goals, 
the learners positive/negative response, the effectiveness of the instruction and the quality of the 
self/peer assessment process. With every registered entry in the teachers’ journal was possible to 
analyze deeper the whole process during the intervention stage to finally conclude what the 
strengths, weaknesses, opportunities and threads for a future replication of this study research 
have been. 
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Chapter 5: Results and Data Analysis 
The present chapter will offer a detailed description of the data process and analysis 
carried out in this research project. Data management procedures including validation and the 
data analysis methodology is shown; then, both the quantitative and qualitative data will be 
analyzed following a longitudinal analysis with the use of matrix and bins (Sagor, 2000), the 
comparative method developed by Corbing and Strauss (2008), and the side-by-side approach 
described by Creswell (2013). At the end of the chapter, there is a report of the quantitative 
statistical results followed by the discussion of the qualitative findings in order to compare and 
confirm them. 
 
5.1. Data Management Procedures 
During the implementation, all the quantitative results obtained from the corresponding 
analytic instruments were recorded, digitalized and stowed in MS Excel in order to consolidate 
the data. As for the analysis, the IBMSPSS software and other web 2.0 tools as easycalculation 
and socscistatistics were used to ensure the validity of the statistic procedures. The ninety 
participants were divided into three groups according to the school students belong to. Each 
instrument for each school was registered in a specific spreadsheet, facilitating the data 
management. Each participant was assigned a code (numbers from 1 to 30) to guarantee the 
anonymity of the students. 
5.1.1. Validation 
Burns (1999) establishes that using a single gathering technique gives only a partial view 
of a specific social situation, such as a classroom, and recommends using different gathering 
techniques to provide more reliable outcomes. With the purpose of avoiding subjectivity and 
ensuring validity in the results of this research, we followed Freeman (1998) who states that 
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triangulation is a validation strategy which “means including multiple sources of information or 
points of view on the phenomenon or question you are investigating” (p. 96). Methodological 
triangulation, as used in this study, is the approach of using “multiple ways to collect data, and 
thus to study the problem” (Denzin, 1978, as cited in Freeman 1998, p. 97). Triangulation was 
included by means of the different data gathering instruments, such as English proficiency test, 
students’ writing portfolios, students’ interviews and teachers’ journals. In addition, data 
emerging from the different instruments was compared following the comparative method 
developed by Corbing and Strauss (2008) who recommend data reduction and narrowing. The 
data collected from the students’ self-assessment and students’ interviews was analyzed through 
the use of bins and matrices (Sagor, 2000) in which the relationship between concepts, learning, 
and language goals of this study are analyzed.  
 
Table 9. Collecting and Analyzing Data 
Data Collection Instruments Participants 
Nature  
of data 
Data  
Analysis Methods 
Needs analysis 
Students Quantitative 
Scores, statistics 
(mean, standard 
deviation, T-test) 
Learning styles survey 
English proficiency pre-test & post-test 
Learners’ self-assessment journals 
Students & 
Teachers 
Qualitative 
Bins and matrix, 
side-by-side approach 
Teachers’ journals 
Focus-group interviews 
 
5.1.2 Data Analysis Methodology 
 Data analysis was carried out in two stages. First stage, the quantitative information 
coming from the analytical instruments is presented and analyzed by the use of tables and figures 
explained below. In the second stage, attempting to report and convert qualitative data (collected 
from students’ and teacher’s reflections) into quantitative data, a longitudinal analysis is done 
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using the bins and matrix strategy proposed by Sagor (2000) and adapted from Miles and 
Huberman (1994) which consists on identifying and contrasting the main tendencies and patterns 
existent in a specific context. This matrix format aims to help researchers to address five related 
variables and align some responses along an evaluative scale in order to explain the response 
pattern for each type of assistance source (Miles, Huberman & Saldaña, 2014). By using a 
mixed-method approach, we will be able to identify the possible causes and consequences that 
may lead to answer what the effects of implementing a rubric as a self-assessment tool for Error 
Analysis on EFL A1-A2 Students’ Written Compositions are. 
As this is a mix-method research and it involved various data collection instruments, all 
the results have been carefully registered, analyzed and explained in the following sections.  
 
5.2. Quantitative Data Analysis Results 
5.2.1. Needs Analysis 
Needs analysis has been useful to identify some factors that needed to be modified to 
provide “conditions of learning” as stated by Gagné (1985) and to have a framework for making 
of this intervention an effective learning process regarding appropriate teaching approaches that 
go along with students’ learning styles. 
 
Table 10. Needs analysis results 
QUESTION How old are you? Are you a boy or a girl? 
School 11 - 13 14 - 16 17+ Boy Girl 
1. Tomas Carrasquilla 0 28 2 13 17 
2. Nuevo Chile 0 25 5 14 16 
3. Gonzalo Arango 0 27 3 16 14 
Total 0 80 10 43 47 
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QUESTION For you English is English is important… 
How do you prefer to 
study English? 
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1 0 0 1 11 18 1 16 5 8 0 2 2 3 23 
2 0 1 3 6 20 2 18 4 5 1 0 1 9 20 
3 1 1 2 4 22 1 20 6 3 0 0 1 5 24 
Total 1 2 6 21 60 4 54 15 16 1 2 4 17 67 
 
5.2.2. Learning Styles Survey 
The Learning Styles Survey designed by Rebecca Oxford and Andrew Cohen (2009) was 
applied to the ninety students involved in this study. They answered with an adverb of frequency 
to each of the situations presented according to their personal experience in order to analyze how 
their physical senses affect their learning preferences and styles. After administering this 
instrument, it was possible to classify learners according to their answers: 
 
Table 11. Learning Styles Survey results 
Learning 
Style 
School 1 School 2 School 3 
Total of  
3 Schools 
Visual 15 17 16 48 
Auditory 5 4 7 16 
Kinesthetic 2 6 3 11 
Mixed 8 3 4 15 
Total 30 30 30 90 
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Figure 4. Learning Styles Survey Results. Results taking into account the total of the participants in the 
three public schools. 
 
After analyzing these results and regarding the total of ninety (90) participants; we found 
that forty-eight (48) of our students are visual, sixteen (16) are auditory, other eleven (11) 
students have a tactile/kinesthetic style and, we have fifteen (15) students who are capable of 
mixing two or more learning styles. With these results in mind, all the lesson plans designed and 
implemented focused specially in the visual learning style strategies, so most of the activities 
included pictures, videos and graphics. However, listening, games and role play activities were 
included to meet all students learning styles and preferences. 
5.2.3. Pre-test and Post-test Results 
As it was mentioned and described in Chapter 3, the test implemented was designed by 
McMillan Publishers ® in order to analyze English language proficiency levels established by 
the CEFR. This test is composed by 52 multiple-choice questions that worth 1 point each and 2 
writing tasks that worth 4 points each to complete a total of 60 points and the total score is the 
one that classifies learners in the corresponding levels. 
55 
 
IMPACT OF A SELF-ASSESSMENT TOOL IN WRITTEN COMPOSITIONS 
The raw scores in the pre and post- tests are shown in a range of 0 to 100. The following 
figures show that the dispersion around the mean is not that high as it varies from 9 to 44; 
however, there are few outliers that represent students that are detached from the mean because 
of the results they have got during the intervention.  
On the other hand, post-test scores raised in the three schools. School 2 and school 3 had 
the most similar means while school 1 mean had the lowest increase. In general, the three-school 
data show a positive raise in the results and there is not a wide spread in the scores obtained. 
The results showed that in school one, 70% of students improved the results, 13% 
obtained the same score as in the pre-test and 17% got lower scores compared to the pre-test. The 
results in school two showed that 77% of students improved the results, 10% obtained the same 
score as in the pre-test and 13% got lower scores compared to the pre-test. Finally, in school 
three, 80% of students improved the results, 3% obtained the same score as in the pre-test and 
17% got lower scores compared to the pre-test. 
 
Table 12. Pre-test and Post-test data results 
 School 
Pre-test 
mean 
Standard 
deviation 
Confidence 
interval (95%) 
1 Tomas Carrasquilla IED 34 8,56 17,1 – 50,8 
2 Nuevo Chile IED 35 9 18.6 - 52.1 
3 Gonzalo Arango IED 35 11,98 11.1 - 57.9 
 
School 
Post-test 
mean 
Standard 
deviation 
Confidence 
interval (95%) 
1 Tomas Carrasquilla IED 35 9,5 16,7- 54,2 
2 Nuevo Chile IED 39,47 9,36 21,1 -57.8 
3 Gonzalo Arango IED 38,23 10,98 16.7- 59.75 
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Figure 5. Pre-test results. Graphic results comparing the three schools. 
 
 
 
 
 
 
 
 
 
 
Figure 6. Pre-test quantitative statistic results. Results taking the total of 90 participants of the 
intervention. Web 2.0. tool used: calculator.net 
 
 Graphics 5 and 6 show the pre-test results, where it is possible to evidence that students 
in the three schools have similar proficiency level, also there are few outliners since they are not 
in the confidence interval. 
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Figure 7. Post-test results. Graphic results comparing the three schools. 
 
 
 
 
 
 
 
 
 
 
Figure 8. Post-test quantitative statistic results. Results taking the total of 90 participants of the 
intervention. Web 2.0. tool used: calculator.net 
 
Graphics 7 and 8 show the post-test results, where it is possible to evidence most of 
students’ improvement. Graphic 9 represents the concerning the results students have obtained in 
the pre-test and post-test. Such results provide confirmatory evidence that the use of a rubric as a 
self-assessment tool for error analysis has a positive impact in A1-A2 students’ performance. 
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Figure 9. Pre-test and post-test comparative results.  
 
In mix-method research is recommended to have a t-test in order to contrast the pre and 
post-test results. That is why, researchers followed this type of test to see if results are 
statistically significant. As it is known, in statistical analysis, the lower the significance level is, 
the more confident researchers can be in replicating the results. In educational research, the most 
commonly significance levels are the .05 and .01 levels; regarding this research 0.05 level was 
considered. 
 
Table 13. T-test school 1 
The means of pre-test and post-test are not significantly different at p < 0.05. 
Summary 
 Pre-test Post-test 
Mean 34 35.5 
Variance 73.6552 91.2241 
Stand. Dev. 8.5823 9.5511 
n 30 30 
t -1.0764 
degrees of freedom 29 
critical value 2.045 
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Table 14. T-test school 2 
The means of pre-test and post-test are significantly different at p < 0.05. 
Summary 
 Pre-test Post-test 
Mean 35.4 39.4667 
Variance 73.2138 87.6368 
Stand. Dev. 8.5565 9.3615 
n 30 30 
t -4.4218 
degrees of freedom 29 
critical value 2.045 
 
Table 15. T-test school 3 
The means of pre-test and post-test are significantly different at p < 0.05. 
Summary 
 Pre-test Post-test 
Mean 34.5667 38.2333 
Variance 142.8747 120.5989 
Stand. Dev. 11.953 10.9818 
n 30 30 
t -3.4606 
degrees of freedom 29 
critical value 2.045 
 
5.3. Qualitative Data Analysis Results  
5.3.1. Students’ writing portfolio 
 In the Appendices attached at the end of this report there is a sample of every writing task 
made by different participants. After analyzing the five written compositions (WC) it is possible 
to see the progress from the first task to the final one. In favor of protecting students’ privacy, the 
names of students have been erased but the content is easy to read. Appendix L presents a WC 
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about hobbies or sports, including the first draft, the self and peer-assessment process and finally 
the final WC with the corresponding assessment by the teacher.    
All the writing portfolios template include the rubric short form students have in their 
writing portfolios to assess and keep track of the number and type of error they made after the 
first draft of their compositions and, the space given for students to write a reflection about their 
performance and the aspects they still needed to improve their writing skills. 
5.3.2. Rubric effectiveness analysis 
The most common errors in the different tasks done by the students were those related to 
wrong word choice, verb forms, spelling and omission. The second most common errors were 
connected to word order, capitalization, and unnecessary words. Finally, the least common errors 
were insertion or deletion of spaces in words, use of apostrophe, comma and quotation marks. 
 
Table 16. Marks and meaning in Rubric for self-assessment in writing 
Marks & Meanings 
# Capitalize   Add a period WW Wrong Word 
\ Make it lowercase  Add a coma VF Verb Form 
O Spelling mistake ∫ Add an apostrophe NF Noun Form 
 Make a space  Add quotation marks  Delete (remove) 
 Close the space  
Reverse 
words/letters 
 Add a word 
 
The data was analyzed according to the different 15 types of errors the rubric included 
(see appendix M) and it is noticeable that students make mistakes in different areas. The impact 
of the self-assessment tool for error analysis may be seen in the fact that the overall number of 
errors in the three schools was reduced. A case in point is presented in the diagrams below, the 
number of errors classified as wrong word in the three schools decreased: in school 1 went from 
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an average of 9,1 to 7,3; in school number 2 went from 8,4 to 4,6; and in school 3 went from 8,0 
to 5,0.  
The data of the three schools is detailed in the appendices section, however, one student’s 
results has been chosen randomly in order to follow closely the process faced from the beginning 
to the end of the intervention: 
Table 17. Random student’s results through the process 
 
STUDENT SCORE % ENGLISH LEVEL 
PRE-TEST 
SCORE % ENGLISH LEVEL 
POST-TEST 
Student # 23 19 32 A1 23 38 A2 
MARKS & MEANINGS FOR SELF-ASSESS SWC TOTAL OF 
MISTAKES 
MADE 
# \ O     ∫   WW VF NF   
FIRST WRITTEN COMPOSITION (HOBBIES AND SPORTS) 
6 0 7 0 0 2 1 0 0 7 8 8 3 4 6 52 
SECOND WRITTEN COMPOSITION (URBAN TRIBES) 
47 4 0 5 0 0 2 1 0 0 7 8 8 3 4 5 
THIRD WRITTEN COMPOSITION (MID-TERM EXAM/FREE WRITING) 
20 1 0 4 0 0 1 1 0 0 2 2 1 2 2 4 
FOURTH WRITTEN COMPOSITION (E-MAIL) 
19 1 0 3 0 0 1 1 0 0 2 2 1 2 2 4 
FIFTH WRITTEN COMPOSITION (AUTOBIOGRAPHY) 
17 1 0 3 0 0 1 1 0 0 2 2 1 2 2 2 
 
 
 
 
 
 
 
 
 
 
Figure 10. Student’s progress during the intervention. These results represent the progress a student’s 
chosen randomly throughout the whole process. From the results obtained in the first written composition 
to the last one. 
 
SWC
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18
1 2 3 4 5
52
47
20 19 17
STUDENT'S PROGRESS DURING THE INTERVENTION
SWC TOTAL OF
MISTAKES MADE
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Conversely, the diagrams below show that the number of most common errors decreased 
significantly from the first written composition to the last one. The least common had a slightly 
raise in two of the schools. In school 1 the average of use of apostrophe in school 1 went from 
1,6 to 1,8; in school 2 went from 0,6 to 0,8; but in school 3 went from 2,0 to 1,8. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 11. Comparative graph for most and least common errors in three schools. 
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 The previous results give an account of the progress that most of the students in the three 
schools have made regarding the amount of errors, also providing to this research a positive 
intervention effect about using a self-assessment rubric that allows students to recognize type of 
errors and correct them while they have the possibility to transmute to the pragmatic context the 
vocabulary, grammatical and syntactic features they have been learning in their English classes. 
In the following graphs is possible to evidence the consolidation of the total of errors 
made during the whole intervention in each school, since the first to the last SWC: 
  
 
 
 
 
 
 
 
Figure 12. Consolidated results. Total of errors made during the whole intervention in School 1. 
 
 
 
 
 
 
 
 
 
Figure 13. Consolidated results. Total of errors made during the whole intervention in School 2. 
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Figure 14. Consolidated results. Total of errors made during the whole intervention in School 3. 
5.3.3. Students’ interviews 
 One of the most difficult aspects of analyzing results in a mix-method research is to 
transform qualitative into quantitative data. Miles, Huberman & Saldaña (2014), explained that it 
requires to make full analyses, ignoring no relevant information; and focusing and organizing 
information coherently. Regarding interviews, Morgan (1993) highlights that responding to 
interviews or open-ended questions will often raise quite different issues to those provided for a 
questionnaire where it is essentially asked the same question, furthermore, the author states that 
interviews provide corroborative evidence, adding depth or breadth to a study. 
Appendix N shows samples of the interviews that students involved in the research filled 
after the whole intervention. All the questions were open-ended and the goal was to provide 
teachers with opinions about their feelings concerning the process, what the easiest and most 
difficult aspects were and what suggestions they could have for further research. These 
interviews were meant to be recorded but for participants it was difficult to speak, they 
mentioned they did not feel comfortable enough to talk in front of others and to give their 
opinions about teachers and the process by speaking in front of a camera or tape recorder; so 
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they said that they preferred to write. Therefore, the ninety students (30 per school) were given a 
form to fill.  
To analyze the information and data provided by learners through their interviews, each 
one of them was read which lead us to establish the most visible patterns and variables to 
evaluate the process and to categorize this information into different bins. As bias is one of the 
aspects that every researcher needs to avoid, these interviews were read in company of another 
colleague from the corresponding schools to ensure the answers of learners were appropriately 
classified. Regarding the questions posed to students and after having highlighted the most 
relevant aspects on their answers, the main categories to appraise were: motivation or attitude 
towards the process, tasks difficulty, accuracy in teacher instructions, peer-assessment and self-
assessment processes in relation to a positive or negative perception. Moreover, following Miles 
& Huberman (1984) recommendations, each one of this categories was assessed through the use 
of positive (+) and negative (-) symbols in order to quantify the responses. 
 
Table 18. Categories and aspects to evaluate students’ perceptions according to interviews. 
MATRIX TO ASSESS STUDENTS’ INTERVIEWS 
Category (Bins) 
User’s 
Assessment 
Aspects to evaluate 
1 
Motivation / 
Attitude 
+ 
 
- 
 
Process was interesting / Students were enthusiastic to 
participate. 
 
Process was unnecessary / Students were not interested in 
participating. 
2 
Task 
Difficulty 
+ 
 
- 
 
Tasks were challenging but possible to do / Topics were 
interesting and related to students’ reality. 
 
Tasks were too demanding and difficult / Topics were not 
appealing or related to students’ context. 
3 
Teacher 
instructions 
+ 
 
- 
 
Teacher presented the topics and explained clearly / Teacher 
support learners when having doubts. 
 
Teacher did not seem to have clear explanaions / Teacher did 
not support learners’ doubts. 
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4 
Peer 
Assessment 
+ 
 
- 
 
Partners understood the process and goals and were 
supportive and honest. 
 
Partners were not supportive and honest. They did not 
participate actively in the process. 
5 
Self-
Assessment 
+ 
 
- 
 
Students identified errors and were able to correct them to 
improve their WC before giving the final product. 
 
Students were not sure about the errors made. They did not 
feel capable of improving their WC. 
 
 Regarding the questions posed in the interviews and bearing in mind the aspects assessed 
at the end of the academic year by the coordinators and principals in public schools, the 
characteristics to evaluate every interview were established by assigning as well a symbol. 
Through this, it was possible to assess every interview with the previous matrix in order to count 
the positive (+) and negative (-) symbols.  
In the appendix N, there are three different and complete samples of interviews by school. 
Nevertheless, here are some samples of the answers that allowed us to turn their appreciations 
into positive and negative symbols. 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 15. Sample of students’ interviews in the three schools. 
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 In order to quantify students’ perceptions, all the positive and negative elements in each 
interview per school were organized in the following table, so that, it was easier to analyze, 
represent and compare the total results. 
 
Table 19. Students’ positive and negative perceptions according to interviews – Three Schools 
Category (Bins) 
School 1 School 2 School 3 Totals % 
+ - + - + - + - + - 
1 Motivation / Attitude 25 5 23 7 28 2 76 14 84 16 
2 Task Difficulty 21 9 18 12 22 8 61 29 68 32 
3 Teacher instructions 30 0 27 3 29 1 86 4 96 4 
4 Peer Assessment 19 11 22 8 24 6 65 25 72 28 
5 Self-Assessment 23 7 21 9 26 4 70 20 78 22 
 
 
Figure 16. Total results of matrix for assessing students’ interviews.  
  
76
61
86
65 70
14
29
4
25 20
84
68
96
72
78
16
32
4
28
22
0
20
40
60
80
100
120
Motivation /
Attitude
Task Difficulty Teacher
instructions
Peer Assessment Self-Assessment
1 2 3 4 5
Positive & Negative Perception 
According to Students' Interviews
Positive Perception Negative Perception % of Positive Perception % of Negative Perception
68 
 
IMPACT OF A SELF-ASSESSMENT TOOL IN WRITTEN COMPOSITIONS 
 The previous results provide us with a positive feedback regarding students’ perceptions 
about the process and our teaching practice. Likewise, thanks to all the interviews and students’ 
suggestions we may know what is necessary to improve our classes, especially if we are 
interested in implementing again these strategies and convert the rubric and the six traits of 
writing in core principals of our daily teaching process.  
 
 5.3.4. Teachers’ Journal Analysis 
 Appendix O represents a sample of the teachers’ journal that researchers registered during 
the whole intervention aiming to keep track of the process, progress and effectiveness of the 
implementation. After every session, teachers filled in a form to evaluate general and important 
aspects such as lesson planning regarding warm up, scaffolded activities, achievement of goals 
and appropriate closure. Furthermore, the teachers’ journal included a checklist to evaluate the 
instructional strategies implemented, class climate, assessment process, and students’ behavior 
regarding the form for Teacher’s Self-Assessment proposed by The Virginia Department of 
Education for Student Engagement.  
The matrix designed for assessing Teachers’ Journal was also based on the 
recommendations given by Miles & Huberman (1984) where it was necessary to include the 
same categories that were included in the checklist in order to have a coherent and reliable 
assessment. Furthermore, the aspects to evaluate each category were established regarding the 
same journal form.  
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Table 20. Categories and aspects to evaluate teachers’ journal. 
MATRIX TO ASSESS TEACHER JOURNALS 
Category (Bins) 
User’s 
Assessment 
Aspects to evaluate 
1 
Lesson 
Planning 
+ 
 
 
- 
 
Warm-up and closing activities were included. Activities were 
scaffolded and provided with clear and achievable objectives. 
 
Objectives were not clear or included, activities did not follow 
a scaffolded order, warm-up or closure was absent. 
2 
Instructional 
Strategies 
+ 
 
 
- 
 
The class included new material regarding students’ prior 
knowledge and learning styles. There were independent, pair 
and group work moments. Instructions and feedback were 
appropriately provided to students. 
 
New material was not included or did not fit students’ learning 
styles and prior knowledge. There were not different and 
varied moments for practice. Not all the doubts and questions 
of students were responded. 
3 
Class 
Climate 
+ 
 
 
- 
 
Mutual respect was promoted in every moment and there were 
opportunities to encourage students’ creative and critical 
thinking. 
 
There were moments where students were disrespectful to 
teacher or partners. Students seem to be bored because they did 
not feel challenged to use their creative and critical thinking. 
4 Assessment 
+ 
 
 
- 
 
Process for peer and self-assessment were respected. The 
rubric was appropriate used. It was facilitated students’ self-
reflection. Times to work and develop the tasks were 
appropriate and respected. 
 
There were not moments for peer or self-assessment process. 
The rubric was not appropriate used. The times to work and 
develop activities were not adjusted, appropriate or respected. 
5 
Students’ 
Behavior 
+ 
 
 
 
 
- 
 
Students followed established routines and seemed to be 
engaged in all calls activities. Students asked and answered 
questions, took risks and demonstrated understanding of the 
provided material. Students were respectful in their 
interactions, encouraged peers to work and improve. 
 
 
Students did not follow instructions and did not seem to be 
engaged to activities. They did not ask or answer questions. 
They were not respectful and did not support peers’ work. 
 
As the rest of the data collection instruments, teachers’ journal was piloted by another 
colleagues in the three different school in order to ensure validity. Likewise, after every session, 
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researchers share their perspectives and appraisals having in mind the information evaluated and 
registered in the journals in order to compare positive and negative aspects.  
Regarding the categories and the checklists included was easy to evaluate how accurate 
and positive was the session with students. In total there were fifteen sessions in which the whole 
process and every stage (pre, while and post) of the implementation was presented, explained 
and developed. Aiming to convert the qualitative appraisals into quantitative data, the same 
process of the students’ interviews was followed. After reading the forty five entries of the three 
teacher journals (15 per teacher), every category was evaluated with a positive (+) or negative (-) 
symbol taking into account and respecting that if just one of the aspects described was missing, 
the goal was not achieved. 
In the appendix O, there is a sample of a teacher journal, however in the following figures 
they are represented the results of the data collected. It is important to highlight that it was 
necessary to narrow the results, each positive and negative aspect was symbolized with a 1 and a 
0, so it was possible to take easily the percentages. 
After analyzing the three schools positive and negative appraisal regarding the teachers’ 
journal, it is possible to conclude that the three teachers tried to accomplish every goal 
established for the development of this study. Moreover, it is evident that despite of the 
differences that exist in every school context (resources, technology tools, and socioeconomic 
students’ situation, among others) and the aspects that were missing in some of the sessions, 
teachers are ready to self-evaluate their own teaching practice aiming to set new goals and 
strategies to improve.  
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Table 21. Teacher’s journal results – School 1.  
Category 
(Bins) 
Sessions in School 1  
P
o
si
ti
v
e 
A
p
p
ra
is
a
l 
N
eg
a
ti
v
e 
A
p
p
ra
is
a
l 
%
 P
o
si
ti
v
e 
A
p
p
ra
is
a
l 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
+ - + - + - + - + - + - + - + - + - + - + - + - + - + - + - 
1 
Lesson 
Planning 
1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 15 0 100 
2 
Instructiona
l Strategies  
1 0 0 1 1 0 1 0 0 1 1 0 0 1 1 0 1 0 0 1 0 1 1 0 0 1 1 0 1 0 9 6 60 
3 
Class 
Climate 
1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 0 1 1 0 0 1 1 0 1 0 1 0 0 1 12 3 80 
4 Assessment 1 0 1 0 0 1 1 0 0 1 1 0 1 0 0 1 1 0 0 1 1 0 1 0 1 0 0 1 1 0 10 5 67 
5 
Student’s 
Behavior 
1 0 0 1 1 0 0 1 1 0 1 0 0 1 1 0 1 0 0 1 1 0 1 0 0 1 1 0 1 0 10 5 67 
 
 
 
Figure 17. Teacher’s journal results – School 1. Results of positive or negative appraisal in School 1 
according to Teacher’s Journal. 
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Table 22. Results of positive appraisal in School 2 according to Teacher’s Journal. 
Category 
(Bins) 
Sessions in School 2  
P
o
si
ti
v
e 
A
p
p
ra
is
a
l 
N
eg
a
ti
v
e 
A
p
p
ra
is
a
l 
%
 P
o
si
ti
v
e 
A
p
p
ra
is
a
l 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
+ - + - + - + - + - + - + - + - + - + - + - + - + - + - + - 
1 
Lesson 
Planning 
1 0 1 0 1 0 0 1 0 1 1 0 1 0 1 0 1 0 1 0 0 1 1 0 1 0 1 0 1 0 12 3 80 
2 
Instructional 
Strategies  
1 0 0 1 1 0 1 0 1 0 1 0 0 1 1 0 1 0 0 1 0 1 1 0 0 1 1 0 1 0 10 5 67 
3 
Class 
Climate 
1 0 1 0 1 0 1 0 1 0 1 0 0 1 1 0 0 1 1 0 0 1 1 0 1 0 1 0 0 1 11 4 73 
4 Assessment 1 0 1 0 0 1 1 0 1 0 1 0 1 0 0 1 1 0 0 1 1 0 1 0 1 0 0 1 1 0 11 4 73 
5 
Student’s 
Behavior 
1 0 0 1 1 0 0 1 1 0 1 0 0 1 1 0 1 0 0 1 0 1 1 0 0 1 1 0 1 0 9 6 60 
 
 
 
Figure 18. Teacher’s journal results – School 2. Results of positive or negative appraisal in School 2 
according to Teacher’s Journal. 
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Table 23. Results of positive appraisal in School 3 according to Teacher’s Journal. 
Category 
(Bins) 
Sessions in School 3 
P
o
si
ti
v
e 
A
p
p
ra
is
a
l 
N
eg
a
ti
v
e 
A
p
p
ra
is
a
l 
%
 P
o
si
ti
v
e 
A
p
p
ra
is
a
l 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
+ - + - + - + - + - + - + - + - + - + - + - + - + - + - + - 
1 
Lesson 
Planning 
1 0 1 0 0 1 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 14 1 93 
2 
Instructional 
Strategies  
1 0 0 1 1 0 1 0 0 1 1 0 0 1 1 0 1 0 0 1 0 1 1 0 0 1 1 0 1 0 9 6 60 
3 
Class 
Climate 
1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 0 1 1 0 1 0 1 0 1 0 14 1 93 
4 Assessment 1 0 1 0 0 1 1 0 0 1 1 0 1 0 1 0 1 0 1 0 1 0 1 0 1 0 0 1 1 0 12 3 80 
5 
Student’s 
Behavior 
1 0 0 1 1 0 1 0 1 0 1 0 0 1 1 0 1 0 0 1 1 0 1 0 0 1 1 0 1 0 11 4 73 
 
 
 
Figure 19. Teacher’s journal results – School 3. Results of positive or negative appraisal in School 3 
according to Teacher’s Journal. 
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5.4. Side-by-side approach & Findings 
 According to Creswell (2013), there are different ways to merge qualitative and 
quantitative data results. One of the most used by mix-method researchers is the side-by-side 
comparison approach which allows researchers to report the quantitative statistical results and then 
discuss the qualitative findings with the purpose of confirming or disconfirming the statistical 
results previously reported. Following this approach and aiming to give a more complete report of 
the findings of this study, here is the side-by-side chart that was possible to build after analyzing 
all the results obtained through the different data collection instruments. 
Table 24. Side-by-side comparison chart 
Quantitative Results Qualitative results 
The total number of errors decreased. 
  
Five tasks were carried out. 
  
The scores mean in the three schools 
improved. 
 
The T-test results showed that there was a 
significant difference in two schools 
scores. 
Teacher’s journals showed that students 
become more confident and efficient when 
assessing their partner’s and their own 
written work. 
 
Students’ interviews said that they feel 
motivated and comfortable at the moment 
of writing. 
 
The tasks improved in terms of length, 
cohesion, coherence, voice. 
 
The findings drawn with the data analysis and results of the current research study are that 
the use of a rubric as a self-assessment tool for Error Analysis on EFL A1-A2 Students’ Written 
Compositions is a meaningful instrument that support the development of learners’ writing skills 
and enhance their English proficiency level.  
Strategies as the six traits of writing; the design of lesson plans including activities based 
on students’ learning styles; the establishment of clear learning and language goals for each task 
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posed to learners; as well as, involving them in the whole process giving them the responsibility 
to reflect, self-assess and correct their own work; have been the cornerstone of this research and, 
after analyzing all the data results, the first overview is positive. 
After the data analysis of the pre-test and post-test was noticeable the presence of some 
outliers corresponding to learners that may have been exposed to English training previously and 
have got higher results in comparison to their classmates. However, as Bacon (1620) explained 
hundred years ago: “whoever knows the ways of nature will more easily notice her deviations; 
and, on the other hand, whoever knows her deviations will more accurately describe her ways” 
(p. 29); which means that outliers should not be rejected because they may improve accuracy and 
reduce error in the study. According to Legendre (as cited in Diggle, 2002, p. 338) outliers can 
cause researchers to reach a conclusion totally opposite to the case if outliers weren’t present. 
The data has shown that by means of the frequent use of different stratagems it is possible 
to improve the English teaching – learning process as students are being provided with tasks 
specially designed to fit with their needs, interests, English proficiency level, learning styles and 
preferences. As the students’ perceptions show, it would be valid and more valuable if this kind of 
implementation starts to be part of the school curricula giving learners of different levels the 
possibility to enhance, since the very beginning of the year, their writing and language skills.  
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Chapter 6: Conclusions and Pedagogical Implications 
This chapter presents the significance of the study, its limitations, the pedagogical 
implications, further research, and the conclusions. 
 
6.1. Significance of the results  
This research gave account of the most common mistakes in written compositions made 
by a group of A1-A2 learners. The students’ written compositions become a corpus -a valuable 
source of information- about pedagogical factors in the three schools. Moreover, this corpus may 
contribute to have a deeper knowledge of the pupils’ language system. On the other hand, this 
investigation allowed the researchers to analyze the learners’ language deviations and to make 
researchers’ perceptions more solid towards errors as essential aspects in the process of learning 
a language.  
 
6.2. Pedagogical implications 
As researchers and as teachers, error analysis can contribute to have a better 
understanding of the processes behind teaching English as EFL and ESL. Dividing errors into 
groups provided us with information about areas to improve.  All in all, this study may lead 
language teachers to exploit and design material; to create syllabi that accomplish learners’ 
needs; and to adapt methodology and strategies through error analysis, which may enhance 
learning and teaching.  Educators may see the making of errors as a source of information not as 
a problem. For instance, appendix M provides information about topics that needed to be 
reinforced in the development of the lessons.  Moreover, this information contributed to devise 
strategies that tackled these issues such as flipped lessons, extra class worksheets, class time 
allotment for extra practice among others. 
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   6.3. Limitations of the study  
As pointed above, error analysis plays an important role when trying to understand 
language learning but it has some limitations. In the case of this study, researchers faced the 
following: first, action researchers should keep goal-oriented, since the study deals with errors 
sometimes learners were more worried about language accuracy than composing meaningful 
pieces of writing. That is why, it is necessary to have a different perception in regards to errors 
from the part of the teachers as well as from the part of the students.   
Secondly, the study focused on the impact of the rubric, which made researchers keep a 
record of the errors to analyze whether they decreased as students used it. Thirdly, time was a 
limitation since as it was recommended by Fernandes (2012), if there is more time, students’ 
writing skills could improve even more if teachers have the possibility to explain spelling and 
grammar rules explicitly. Finally, qualitative and quantitative analysis was challenging for the 
researchers because it demanded careful planning to have data on time. 
 
6.4. Conclusion 
This study sought to find out the effects of implementing a rubric as a self-assessment 
tool for Error Analysis on EFL A1-A2 Students’ Written Compositions.  The study results 
suggest that a self-assessment tool for error analysis may benefit students to compose better and 
more effective pieces of writing. When developing, and implementing a self-assessment tool for 
leaners, it is important to begin with a sound needs analysis that provides pupils with a tool that 
enhances their self-efficacy at the moment of self-assessing their written compositions.   In 
addition, guiding students in the use of the rubric before, during, and after its use is a plus. 
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This study allowed us to identify the most common errors in writing compositions. The 
first error was wrong word with a total of 776 cases, which gradually reduced to 496 in writing 
number. The second most common error was verb form with a total of 827 cases in the first 
writing, and then 495 in the last one. 
By contrast, the least common errors were space insertion with a total of 126 cases in the 
first writing and 121 in the last one. The second least error was closing space with a total of 108 
in the first writing and 106 in the fifth one. There was no a significant reduction in these aspects 
even though those kinds of errors did not have a huge number in comparison to others. 
Moreover, the analysis of results proposes that learners may lack syntactical accuracy in 
their compositions, which becomes in a source of information when revising curriculum and 
lesson planning.  Likewise, the study illustrates that error analysis can lead to a better 
understanding of a second language learning process while allowing to have more student-
centered classes. 
On the other hand, when working on error analysis, teachers must consider different 
factors such as: objectives, learning outcomes, students’ learning styles, and more flexible 
correction techniques. Students may sacrifice meaning for accuracy, which means that they 
should be evaluated by using both formative and summative assessment. Regarding students, 
Lovaas (1981) states: “If they can't learn the way we teach, we teach the way they learn”(p. 26) 
and such idea must be the core principle of every teacher; it is necessary to understand that to get 
better results, the strategies and ways of teaching cannot keep being based on the traditional 
education system. 
This study led to have a record of the errors made by students, meaning that there is a 
corpus of language that could be analyzed to present the most common sources of error for 
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further investigation. Also, this record can motivate other investigators to inquire about the 
impact of strategies in more specific language deviations. 
As it was pointed out previously, Ellis (2009) highlighted five main issues concerning CF 
and regarding this research, we consider it is possible to answer some of them. First and thanks 
to the results obtained, CF has a positive effect in L2 acquisition, second, as errors are part of the 
teaching-learning process they must be adjusted, but as it is recommended by Ellis (2009) just 
the ones that interfere with the communicative accuracy need to be mainly tackled. Third, the 
correcting is not a one way process because for learners it was more positive to be involved by 
having the opportunity to reflect and self-assess as they are developing and improving their 
affective filter being able to assess as well their partners. 
The study results align with Oscarson in Ellis (2003) in terms of the positive impact of 
fostering self -assessment. This provided opportunities to train pupils on evaluation and as this 
studies suggest learning is enhanced by providing teachers and learners more awareness of class 
performance factors. Likewise, the implementation of the rubric as a self-assessment tool showed 
what Perlman (2002) and Thomson’s (2003) point out as assessment final goal, instruction for 
students was improved by clearly identifying the purpose of activities.  
On the other hand, the rubric was helpful to create a profile of specific student strengths 
and weaknesses as Mertler (2001) asserts.  Regarding corrective feedback, the implementation of 
this self-assessment tool also makes parallel to what Corder (1971) found as the usefulness of 
errors analysis, it allowed to determine what areas to reinforce in the three schools curricula. 
Finally, the rubric implementation shows what Oscarson (1989) mentions as self-assessment 
advantages:  students were more aware of their learning process, and a long-term autonomy was 
evidenced. 
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